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9. MAJOR ACTIVITIES AND EVALUATION PROCEDURES .
OVERVIEW

For an entire semester, gifted and talented students selected countywide from the eleventh and
welfth grades spent four full days a week as nonpaid special assistants-in-training to executives and
managers of municipal agencies in Montgomery County and/or in federal agencies in the
Washington metropolitan area. szn students were selected first semester, and twenty-three
participated second semester.

Exposyre to the adrﬂinistrative level for gifted and talented students is vital. Not only does'it provide
the broad vantage point necessary for gaining an overview of the entire field but it also enables
students to become acquainted with the managerial level and policy-making posntlcms for which
their leadership talents and skills are suited.

Because of the vantage point they enjoyed, the interns were able to learn how complex organizations
and institutions function and about how the leadership of these organizations and institutions
formulates and implements decisions. Such exposure familiarizéd the interns with a range of policy
issues directly relevant to the field of public service, such as:

Centralized versus decentralized forms of organizations — how to develop more efficient service
del.very that is also sensitive to the needs of constituents

Financing public services — develaping new forms of financing to maintain or expand services
versus cutbacks :

Reforming the civil services structure vs. the growing power of public service employees unions
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Growing disrepute of public service as a career versus the need to attract talent and integrity to

" the field

Once the interns began their placements, the intern coordinator carefully monitored their Progress
through site visits to participating sponsors, a review of the students’ daily written logs, and small
group and individual counseling sessions with students. ’

The daily logs in which students recorded their experiences were based on the model developed by
Executive High School Internships of America (EHSIA). More than just diaries, the logs focused on
students’ personal reactions to what they were observing and learning and documented new
knowledge and skills being acquired. Submitted to the intern coordinator weekly, the logs served as

one useful gauge of how well the program is meeting its goals.

Weekly seminars brought together the entire internship group to focus on career opportunities in
public service and to communicate management concepts through case studies of management
problems. Interns participated in career counseling which teaches procedures for making self-
assessment, organizing information, planning, clarifying work values, and making decisions about
situations encountered in the program, ‘

Returning to school periodically, the interns served as teaching assistants in classes, helped teachers
develop curriculum, developed and even taught some lessons, briefed the various departments, and
organized extracurricufar activities related to the subject areas of Hreir intornships.

At the close of the term, the interns were charged with planning oral or written projects
demonstrating what had been learned in the program. The preiccts were presented at school to
classes, at faculty meetings, at parents’ group meetings, or to usganizations in the community.

A% .

A brochure describing the program (attachmenmt 1) was prepared for use in student recruitment,
intern development, and other public relations aspects of the progra.~. The brochure zttrac tively
presents information about program features, benefits for participants, approved credit arrange-
ment, and the method of application. The brochure was used additionally to inform parents and
school staffs about the various components of the program.

Various articles describing the program have appeared in local newspapers and bulletins (attaciment
2). Community response to the program has been overwhelmingly favorable.

The learner and process objectives for the program are outlined below with a summary of the various
_activities designed to achieve the objectives and the plan for collecting evaluation data or each
objective. A consultant evaluator, Policy Studies in Education, was retained to develop an evaluation -
design for the program. The final report from Policy Studies is included in this report.

LEARNER OBJECTIVES AND EVALUATION PROCEDURES
Objective 1

Gifted and talented students will develop greater familiarity witk rareer opportunities in the
field of public service in which their special abilities may prove valuable to society.

Activities
The weekly seminar sessions included a career counseling component designed to broaden (he

interns’ familiarity with career opportunities in the field of public service. During the semester, each
intern conducted a seminar in which he/she articulated knowledge about beth . existing and

=

Aruitoxt provided by Eic:
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projected job opportunities in the pertinent field, including job titles and descriptions, requisite
training and experience, range of compensation available, and opportunities for vertical and
horizontal mobility.

The seminars were scheduled for Friday. The Monday through Thursday work arrangement provided
laboratory opportunities for each intern to explore personal goals, abilities, interests, and feelings
toward various work situations.

Evaluation
Criteria for successful achievement of this objective were:
1) Greater sense of self-confidence
- b) Greater awareness of personal skills, abilities, and interests

c) Greater sense of personal preferences in réldtion to job situations, such as in meeting and
working with people, working in an organizational setting, working under pressure, etc.

Attainment of Objective 1was measured by observation of the interns’ weekly seminar presentations
and an end-of-semester presentation which was evaluated on the basis of interns’ knowledge of
existing and projected job opportunities. A Seminar-Project Check List (attachment 3) developed by
txecutive High School Internships of America was used to collect the data.

Ohbjective 2
Gifted and talented students will develop greater self-awareness of their own goals, abilities,
interests, and attitudes.

Activities : .

The lr‘nernshlp experience provided the setting for the development of an awareness of individual
goals, abilities, interests, and attitudes, As students became assistants to their sponsors, thev attended
meetings and conferences, prepared reports, made policy recommendations, and helped to initiate
programs and develop projects. The weekly seminar sessions also provided a forum for students to
sharpen their interests and attitudes by a mutual exchange of ideas.

Evaluation
A Student Attitude Survey developed by Policy Studies jn Education (attachment 4) was administered

on a pre/post basis to determine whether interns had developed greater self-confidence and greater
awareness of their skills, abilities, and interests.

Objective 3

Gifted and talented students will demonstrate the development of good work habits
necessary for effective employment in the field of public service. n

Activities

The weekly seminars and the Interns Handbook published by EHSIA stressed the importance of
"“good work habits.”” Sponsors,.from time to time, addressed the issue with their interns.

e
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The good work habits specifically cultivated are identified below and defined in the context of this
program, ,

4)  Accuracy = Freedom from mistakes or errors in following directions and/or nhhunm;ﬁ and
conveying information

by Appropriate appeatance  Personal dress and grooming well suited Tor job situation

() Positive attitude -~ Allirmative outlook  tegarding job and willingness 1o assame
responsibilities and related tasks even if they are unpleasant

d) Creativity — Imaginative skill in generating alternative courses of action or solutions to
problems

¢) Dependability — Reliability in meeting commitments

f) Discretion — Dependability in rvspt-t ting runfldvntmlny of information — both pmf['ssmndl
and personal

) Hexibility == Resiliency in encountering and dealing with new or unexpected situations or
behavior in others :

by Independence = The ability to work effectively without constant direction or supervision

i) Maturity == The ability 1o recognize the potential of a situation opportunity and respond
aceordingly

i Perserverence — The ability to remain constant in pursuing EDIIIH and mecting objectives

k) Promptness — The ability to keep schedules and meet deadlines

l) Sensitivity — An awareness of the needs and feelings of others and the ability to relate more
posi.ively because of this awareness

Evaluation

Sheet develnped by EHSIA (attat:hment 5)!
fjbieczive 4 : -

Gifted and talented studEnts will develop a more* accurate understandmg of the
organizational environment in which the field of public service must operate and of the jobs
of executives and administrators who lead organizations in the field.

:
1

Activities

An integral component of the program, the Friday seminars, held three times a month, reinforced
and strengthened the learning that took place at sponsor sites. The curricular focus was on an analysis
of organizational pathologies using the case study method practiced at the Harvard Graduate School
of Administration and other graduate-level institutions.

Functioning in a problem-solving mode, such as management consultants would, the students
consider broad questions related to the policies that affect emplc‘:yers and employees within an
organizational framework, such as: _ 8

‘8
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a)  Division of control and control systems

by Information systems

() Recruitment and socialization of vmplnym;

) Formal and informal relationships among employees in organizations
¢)  Schools of management thought — an historical perspective

f)y Career strategies of employees

Theory X and Theory Y and Contingency Theory of policy development

=

Evaluating performance

-

Experiments in the nature of work

—

i) Participation in decision-making — the Lewin experiments
k) Motivation of employees = |awthorne t'-xp('rimvnls, Likoernt

Within this general analytical construet, the students analyze p()llt y questions specific dlly related to™
the ficld of puhil( service, '

lh-ginning with the fifth seminar, the students planned, taught, and evaluated their own semiinars
within a “prescribed  analytical framework. They took turns presenting overviews of their
organizations. Many presented a case involving a management problem with which he/she had
become farmhar as an intern, and the group analyzed it and debated solutions. :

_ Evaluation . .

Students’ achievement of this objective was assessed in several ways. One way was through tho results
of the Executive Myth Inventory developed by EHSIA (attachment 6). Given on a pre/post basis, this
inventory questionnaire pointed out changes in student perceptlons of the role of an executive,

The use of Performance Objective Inventory | (attachment 7) completed by the intern and.
Performance Objective Inventory Il (attachment 8) completed by the sporisor indicated whcther or
not the intern and the sponsor believed the objective had been met,

Staff from Policy Studies in Education, the program’s third party evaluatér personally interviewed a
sample of interns and reported their impressions of student achievement and organizational
maturity.

PROCESS OBJECTIVES AND EVA[UHTI(‘)N PROCEDURES -

Objective 7

The Montgomery County Public Schools (MCF'S) will demonstrate eifective career education
linkages with world-of-work Drgamzatmns and institutions in the community.
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Approximately 40 leaders in the field of public administration are committed to the internship
program as sponsors or potential sponsors. These community leaders provided observational work
experiences and work-study opportunities for students,

Participating sponsors worked actively with the intern coordinator to shape the program’s focus and
operational direction. While an established framework of program goals and format for internship
activities guided the program’s implementation, there was considerable flexibility for sponsors to
design placements based on their own needs, priorities, and general work situations.

The recruitment meetings for sponsors and the individual site analysis interviews of sponsors
provided opportunities for the sponsor to work cooperatively with the intern coordinator in
planning placement experiences for the students which are feasible, glven world-of-work time
demands and constraints upon personnel.

Site visits made by the intern coordinator to every sponsor enabled the latter to have strong inputinto
the program’s development.

Evaluation

Sponsors had a significant role to play in the evaluation process. They were invited to complete a
Work Habits Profile (attachment 5) and Performance Objectives (attachment 8) on each intern’s
participatiorr to indicate how well the student met program objectives, Sponsors were asked to fill
out an End-of-Term Inventory at the close of each semester to assess overall program variables. A
large sample of interns was interviewed by the third party evaluator.

Objective 2 y

_ /

The Montgomery County Public Schools will develop a more comprehensive approach to
career education and articulate it with the academic curriculum.

Activity

4

The grant proposal sets forth the following criteria for successful achievement of this objective:

a) Listing of the program in the Program of Studies (the official curncula for Montgomery
County Public Schools) as part of the academlc curriculum

b) Awarding of academic credit by’ MCPS in standard academn: subject areas, rather than
vocational or career education categories
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teachmg. tutormg, courﬂselmg, and brlefmgs

d) Level of support of the articulation component and credit policy by principals and career
teacher advisors

On September 22, 1976, the Executive Internship Program was-approved as a one-year pilot by the

Council on Instruction of the Montgomery County Public Schools. (Attachment 9 outlines the

proposal presented to the council.) As a result of the council’s approval, students received a total of

3': credits for participation in the pilot Executive High School Internship Program. Three credits were

10
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i Uxecutive Internship” and counted as socal studies credits. One-hall credit was in English since
the antern program was recognized as an appropriate English assignment for one semester in licu ot
Enelich, Grade 11 or Grade 12

The student received credit but no grade for participation in the Executive Internship Program. The
student’s yearly grade in English was determined by grades earned during the student’s semestern in
class, If a student wished to earn English grades during his/her semester as anintern, he/she could
work out an arrangement for doing so on an independent study basis with his/her English teacher.

Interns could also carry up to two additional courses on an independent study basis durmg=1 their
internship. This was allowed only when official circumstances warranted this exception to full-time
concentration on the internship program. A memorandum summarizing the action approved by the
council was sent to all participating senior high school principals (attachment 10).

In September, 1977, the MCPS Council on Instruction will be requested to approve lh( Inlf‘rnshlp
Program for inclusion in the Program of Studics.

Fvaluation

Fheachievement of this objective was measured through patticulan items on the stadent version o
the Tond-of Tenm inventory (attachment 11 and through interviews conducted with alarge sample of

il

Ohjective 3

Giftod and talented students will have the opportunity to work directly with top cotnmunity
and governmental leaders and to observe the manager:al strategies of those who direct
leading community and gc)wernmemal agencies. -

Unlike other internship programs which usually place students with practitioners, the Executive
Internship Program in Public Administration placed students with individuals who are in positions of
top leadership in Montgomery County and the Washington metropolitan area. The following list of
sponsors should make achievement of this objective self-evident:

June Allen

Dircclor

SIRELT 70 .
Montgomery County, Maryland, Department of Recreation

Charles Bernardo
Superintendent
Montgomery County, Maryland, Public Schools

"Edward Bloom =
Deputy Director

Department of Social Services
Montgomery County, aryland

ir. Harold Bradley

Director

Office of lnlernﬂllalml Programs
Georgetown University
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Quincalee Brown

Ixecutive Difector

Commission for Women

Montgomery County, Maryland, (J(w(‘rn'nﬁm

Silvio O. Conte, Congressman (Massachusetts)
U.5. House of Representatives

Ruth Crone

Director of Human Resources
Metropolitan Council of Governments
Metropolitan Washington, D.C. Area

"mfurd W. Daily
City Manager, Gaithersburg, Maryland

Norman Finkler

Director :

Montgoniciv County, Maryland, Libraries

¥

Arnold Fox

Director

Montgomery County, Maryland, Humane Society

Marie Garber
Supervisor of Elections
Montgomery County, Maryland, Board of Elections

AL AL Gavazzi
Director, Medical District 6
Veterans' Administration Hospital

Esther Gelman
Councilperson .
Montgomery County, Maryland, Council

Frank Goodyear

Director of Data Services

Métrapchtan Council of Governments

\Metropolitan Washington, D.C., Area
Barbara Gregg f

Director, Office of Consumer Affairs

Montgomery County, Marylind, Government

rhomas Hamilton 3
Exccutive Director, Office of Landlord-Tenant Affairs
Montgomery County, Maryland, Government

Royce Hanson

Director .
Maryland-National Park and Planning Commission



Williain H. Hussmann .
Chiei Administrative Officer
Montgome ry County, Maryl: mtl Governmaoent

Fric Heiberg
Forcipn Students Advisor
Ceorgctown University

Morton 1. Tevit, MB. - ,
National Institutes of Health oo .

Freda Mauldin o _ ;
Deputy Director  * L
Montgomery County, Maryland, Human Relauons Commlssmn

Kenneth K. Muir
Director, Department of Information 7
Munn_,,umi‘ry County, Maryland Public Schools

George C Murray
Director, Program Planning & Evaluanon
Natfonal Institutes of Health , .-

David O'Brian
Director for Congressman Newton Steers Fn;ld C)fﬁ(c

Eliot Pfansteihl .

Assistant Coordinator of the Arts

STREET 70

Montgomery County, Maryland Department of Recreanon

Harriett RDE:iiiscn

Executive Diréector

Mcmtgomery,‘(:ountyp Maryland, Chapter

American Red Cross

Walter A. Scheiber

Executive Director

Métropolitan Council of Governments
Metropolitan Washington, D.C., Area

loohn Short
Director, Office of Budget & Research -
Montgomery County, Maryland, Government

Andrew L. Sonner
Maryland State’s Attorney

Jeffrey L. Ward
Admmlstr tive Clerk
District Court of Maryland

oy
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12 ANTICIPATED CHANGES AND/OR PRDBLEMS
No major problems exlsted with the implementation of the project, ;md no major changeshadto hv
made. Thesprogram appeared to have met its objectives. However, the following minor changes

‘should betnoted:

a)- Anadditional objectivé was added to the program design, Process Objective 3 points out that
this internship program, unlike most others which depend on practitioners, atilized top
community leaders as its basic resource. This provided the setting for a unique experience
taifored to the capabilities of gifted and talented students, : :

bj Policy Studies in Education, the third-party evaluator, simplified the evaluation design
submitted in the orginal prupusdl The present evaluation plan was described in the interim.
report. "

() The Subcommittee for Internships of the Citizens’ Advisory Committee for Career and
Vocational Education was less active in assisting with the program than was originally
anticipated. Staff who wrote the proposal had anticipated that the subcommittee would be
intensively involved with the following needs of the program as specified:

(1) Program Expectations of Employers and Students: : : .

both groups.

he subcommittee will advise on the appropriateness of program expectations of

3

{2y Employer Recruitment:
4
- /- . ,
. [he subcommittee will review the list of employers who bave alieady agreed 1o
“participate and suggest others to contaet,

(3) Semiinars:

- The subcommittee will review the curriculam syllabus for seminars and advice n the
appropriateness of content relatiw@ to practical concerns and their organizations.

5

*

(4) Dissemination:

The subcommittee will review the dissemination plan for the project and suggest
workable strategies for effective communication of information about the programto
the world of education, the world of work, and the general public, both within the
community and throughout the state.

" However, the subcommittee met only twice and gave only casual suggestions for and help to
the program. -

-

d) As reported, ten students instead of more than twenty were involved in the first-semester
cycle. As anticipated, more than twenty are participating in the second cycle.
“13. DISSEM]NATIQN ACTIVITIES

l.u CA10- f:n‘e cgntatts in cammunlcatlng mformatlgn about the prcxgram to fellow educators and to
the general public, ‘

10 \
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d)

b)

)

oy

Newspapers and Bulletins:

Various articles describing the program have appeared in local newspapers (attachments
2a-c). ' MCPS Bulletin, the house organ of ‘Montgomery Counly Public Schools. has
featured the first cycle of interns in a major article (attachment 2e). The program has alsc
been featured in Learning, (attachment 2f), a MCPS publication distribute! to all parents
in Montgomery County. The local lay and professional community has responded
favorably to this type of publicity. Cominunity leaders and executives have expressed a
positive attitude toward becoming actively involved as sponsors. Copies of the
newspaper articles have been distributed to other school districts when Inf(’ll‘lﬂdllun
about the program has been requested. :

Rd(hn

Direct Correspondence:’

From time to time local radio stations have aired interviews with interns about their
activities in the program, One such interview was with Jana Levinson, a senior at Richard
Montgomery High School, on WINX Radio, December 1976. A tape recording of the
interview is available from the project coordinator on request.

l'o date, the intern coordinator has responded to more than 40 requests for information
about the program from school districts across the country. Many have been prompted
by an announcement about the program that appeared in the fall 1976 issue of the
Curriculum Digest, published through the National Association of Secondary School
Principals.

Slide Tape Presentations:

[he executive internship pilot has been one of the I{‘dluu d programs discussed in two
slide/Ztape presentations prepared by the MCPS Departments of Curriculum and
Instruction and Educational Media and Technology. A Systematic Approdach 1o Carecr
Fducation™ shows how the intern program s a part of the total career educati Hrdm
in MCPS; and “Above and Beyond” cites the program as one example of the offerings
provided to gifted and talenied students, Both slide/tape presentations have been
viewed by citizen and professional groups locally and nationallv.

Formual Presentations:

{4)

A number of formal presentations have been made about the program:

Each of the publicschools and selected private high schools in Montgomery Coumy have
received a presentation by the intern coordinator.

Three interns discussed the program at the Conference on the Gifted and Talented, held
November 9, 1976, by the Maryland State Department of Education.

The intern coordinator reviewed the program as part of the MCPS presemation on career

education at the Commissioner’s Confereree on Career Education, Houston, Texas,
November 1976.

The coordinator and selected interns dISCUSSE‘d the program with projéftdlret‘tors atthe
Office of Career Education’s Project Directors’ Meeting, Silver Spring, Maryland
January, 1977.

11



f) Brochure:

A brochure entitled “What You Wanted to Know about Executive Internships — But
Didn’t Know Where to Ask’ has been prepared for distribution by the MCPS Department
of Curriculum and Instruction (attachment 1). The brochure has been made available to
students and parents in Montgomery County, has been distributed at program
presentations, dnd has been sent to all those requesting general information about the
program.

14. SPECIAL ACTIVITIES

Recruitment of minority students for the program has taken a special effort Frequently black
students attended orientation sessions but failed to apply for internships. It rmght be conjectured
that their parents are reluctapt to see the progress of their children’s education risked to a new
program that removes them ?li‘tjm the school setting. The coordinator has made a special effort to talk
with. principals and counselors to solicit their aid in seeking out gifted black sfudents. A minority .
colleague in the MCPS Department of Curriculum and Instruction has made a special effort to talk

personally with several black parents. : -

One black and one Spanish-speaking student were among the ten interns in the first fyéle The
“second cycle of twenty- three students includes two black students. "

A conscious effort has been made to assure that sex stereotyping in carcer choice has not been
encouraged by intern placements. For example, four girls with career aspirations in medicine have
been placed with hospital or health-related administrators. Three girls who expressed an interest in -
law were placed with heads of agencies or legislators who deal primarily in law-related activities. One
girl who is interested in a career in thtlES was placed with the director of a congressman’s local
office, and one who is interested in finance was placed in the office of the County Director of Budget
and Research. :

15. REPORT ABSTRACT

Using the internship model developed by Executive High School Internships of “merica,
Montgomery County Public Schools, Rockville, Maryland, developed and implemented a Public
Service Administration Internships Program in Career Education during the 1976-77 school year.
F’rc:ject nurnber 554AH60772 (Grant number 800760286) was dESIgned to c:ffer unlque experlences in

served as pro;ect coDrdlnath (phcme 301 279- -3360).

- For an entire semester, gifted and talented students selected countywide from the eleventh and
twelfth grades spent four full days a week as nonpaid special assistants-in-training to executives and
managers of municipal agencies in Montgomery County and/or in federal agencies in the
Washmgton metropohtan area. Ten students were selected first semester, and twenty-three

Exposure to the admlnlstratwe level for gifted and.talented students is vital. Nat only does it provide
the broad vantage point necessary for gaining an overview of the entire field but it also enables
students to become acquainted with the managerial level and policy-making positions for which

their leadership talents and skills are suited. :

Because of the vantage point they enjoyed, the interns were able to learn how complex organizations
and institutions function and about how the leadership of these organizations and institutions
formulates and implements decisions. Such exposure familiarized the interns with a range of policy
issues directly relevant to the field of public service, such as:
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ERIC

Aruitoxt provided by Eic:

Centralized versus decentralized forms of organizations — how to develop more efficient service
delivery that is also sensitive to the needs of constituents

Financing public services — developing new forms of financing to maintain or expand services
versus cutbacks

Reforming the civil services structure vs. the growing power of public service employees unions

Growing disrepute of public service as a career versus the need to attract talent and integrity to
the field )

Once the interns began their placements, the intern coordinator carefully monitored their progress
through site visits to participdting sponsors, a review of the students’ daily written logs, and smalil
group and individual counseling sessions with students.

The daily logs in which students recorded their experiences were based on the model developed by
Executive High School Internships of America (EHSIA). More than just diaries, the logs focused on
students’ personal reaclions to what they were observing and learning and .documented: new
knowledge and skills being acquired. Submitted to the intern coordinator weekly, the logs servc‘d as

one useful ;ﬁdug.,(‘ of how well the pngram is meeting its goals

Wc'ekly seminars brought together the entire internship group to focus on career opportunities in

‘public service and to communicate management concepts through case studies of management

problems. Interns participated in career counseling which teaches procedures for making self- -
assessment, organizing information,‘planning, clarifying work valees and making decisions about
situations encountered in the program.

Returning to school periodically, the interns served as teaching assistants in classes, helped teachers
develop curriculum, developed and even taught some lessons, briefed the various departments, and
organized extracurricular activities related to the subject areas of their internships. :

.

At the close of the term, the interns were charged with planning oral or written projects

demonstrating what had been learned in the program. The projects were presentec’ * .hool to
classes, at faculty meetings, at parents’ group meetings, or to organizations in the com_munltyi
N

A brochure describing the program was prepared for use in student recruitment, intern
development, and other public relations aspects of the program. The brochure attractively presents
information about program features, benefits for participants, approved credit arrangement, and the
méthod of application. The brochure was used additionally to inform parénts and school staffs about

the various components of the program. .

Various articles describing the program have appeared in local newspapers and bulletins.

Community response to the program has been overwhelmingly favorable.

The project was evaluated-in light of its objects by Policy Studies in Education (PSE) New York, New
York. Overall,-PSE was “greatly impressed with the quality of the Internship Program, the caliber of
the students involved, and the dedication of its coordinator.” The strong linkage developed between

“ the schools and the community was praised and the school system was commended for its

enthusiastic support of the program. The areas specifically cited for possible improvement included
(1) use and/or format of the student interns’ weekly logs, (2) the relationship between the students
and their faculty advisors, aﬁd (3) the students’ isolation from and by their school feeulty and school
friends.
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“We firmly believe,” the evaluation report concludes, “that the progrum has been able to help
students develop greater familiarity with career opportunities in the field of public service, greater
self-awareness, a more accurate understanding of the organizational environment in which the field
of public service must operate, and good work habits necessary for effective employmentin the field
of public service — the four objectives that the program promised to meet by the end of the year.”
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INTRODUCTION.

In Dééémbéf, 1976, the Montgomery County Public Schools contracted with
Palicy Studies in Education (PSE) to evaluate their Executive High School
InternghiplProgram in the field of public sérvice and public administration
for gifted and talen;ed studenta. In c@oPEratign with the Program's staff,
PSE prepared anievalﬁaﬁion design to measure the following Program objaetivés{
s students will'develgp greater fam;liarityiwithﬁgaréer'cppoftunities )

within the field-of public service to which they are assigned;

.
_students will develop greater self-awareness of theilr own goals,
abilities, interests, and attitudes;

e students will demonstrate the development of good work habits
necessary for effective empléjmént in the field of public service;

e students will develop a more accurate undarstanding of the organi-
zational environment in which the field of public service must
operate and the jobs of executives and administrators wha lead
organizations in the field; : : _ : .

the school district will demonstrate more effective career educa-

®
tion lidkages with world of work organizatians and institutions
in the c@mmunity, and

® school discfict will demonstrate a comprehénsive career educa-

| Zgn approach articulated with the academic curriculum.

PSE's third=-party evaluation 5ervices focused on the first fivg

_ objectives ;istéd abov3—§EQUf‘of which :oﬁcern étudént cognitive and af-
fectivg learning andgpne of vhiéh concerné involving the comﬁunity in pro-
viding career edu;atién internship -experiences for thése students.

In grdeﬁ to ;allégtninfarmatian from séﬁéents and their internship 5p§ﬁ-
sors, PSE develaped/adﬂptéd a number of instruments and made é site'visit in
latg&May; 1977, to meeﬁ the student’ interns and to discuss the Program with
the ;uordinatér. These data éollgetian procedures are explsinéd in detail

in the next section of this report.




It should also be noted that PSE submitted an interim evaluation report

in February, 1977, which discussed Program strengths and weaknesses based

formative evaluation data will not be reported again here, but wmay.be used

from time to time as comparison group data for the second semester interns'
and sponsors’' responses which are the subject of this final evaluation report.

ke
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DATA COLLECTION AND ANALYSIS PROCEDURES

The instruments which PSE adgpted in order to collect summativé evaluation

data on the second semester Program were: Ci) the End-of=Term Inventory 1

for Sponsors (developed by Executive High Sghaai Internships of America);

(2) the Endjoférerm inVEntof§ IT for Interns (developed by Executive High
S{;hcf:fi Internships of America); (3) the Seminar and Project Check List com-
-pleted by the ?ragrém?a Eaardinétgr for a samp%e of silx final seminar presen-
tations by interns / ‘weloped by Executive High School Tntérﬁships;cf Ameriéa)z
(4) the Log Analye a-ofile aampleted by the Program's coordinator for a )

- sample of eight inte n ' one-week logs (developed by the Academy for Educa-

tional Development); (5) the Work Eabits Profile completed.by sponsors

(developed by the Academy for Educational Developuent); (6) the Executive
Myth.Inventcry completed by!interns (developed by Executive High School
Iﬁternships‘af A@eriza); 7) Pe:farmanée‘cbjegtives I for Interﬁs.{developéd
by the Academy for Educational Development); aﬁé (8) Performance Objectives
II for Sponsors (develapei,by the Academy for Educational ngelopmeﬂt); PSE”
will report on those data which appear to_ﬁe the most significant; all Aata
wili not be detailled in this report.

In addition, PSE dévelopéd a SCudgnt!Attitude Survey wh%Fh was used to
measure students' attitudes toward and understanding of themsél;es, school,
égd t@é world of work. The items (to which the students were askéd to stranély .
agree, agree, disagree, stréngiy disagree or fegigﬁér no opinion) %&re made
up from first semester iﬂEEan' essay responses to PSE's questions about
themséives, school, and the world of work. The final Student Attitude’

Survey was administered to second semester interms on a pretest (January)/

25
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posttest (May) basis. These results were examined to seé where pretest to
posttest changes seemed most pronounced and significant.

In this final evaluation report, PSE will discuss: the interns' and
sponsors' avefall satisfaction with the Program; the working situation at
the internship placemangé; the interns' relationship to the regular school
environment; the differéﬁt Progran components; and the péfsgnal,
academic,-and future career effects of the Program on the interns. Pertinent

questions from the various instruments mentioned above were grouped into

these categories, and data will be reported acdcordingly.

26
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FINDCINGS AND INTERPRETATIONS

The figdings presented in this section of the report are based on the
nine instruments which PSE used to collect ﬁaca from sgﬁénd semester interns
- and sponsors, as well as on a group interview which PSE conducted during
our most recent site visit in May, 1977, with approximately twelve to fifteen
interns. It is important to note that twenty-two students (seventeen females
and five males) were enrolled in the Program during the second semester; this

semester enrollment of ten students. For this report, data were obtained

fram‘appfaximately eighteen students using the instruments deglgned for interns
and from approximately fourteen sponsors using the instruments design for
sponsors. Thus, our sample, in b@th instances, was large enough so that PSE
feels free to generalize from these results tp the entire group of interns

and the entire group of sponsocrs.

Dvérgll Sa;igfactﬁ;nAﬁigh_;heiggggpam

Overall, as with first semester Program participants, these sponsors
and interns generally held favorable attitudes about the Program. Over
one-half of our sponsor respondents indicated that they ﬁere vety satisfied
with the Program as a whole and felt that it ;as very useful for educating
students about the world of work in organizations; the remaining spousors
(five of the Eourteen) were mpdefa;ély satisfied with the Program and felt

) it Haé moderately useful for educating students about the world of work in
organizations. Indée;, the Internship Program 1s a two-way street; it not
only provides students with an education in the world of work but also pro-

vides the organizations with an extra pair of capable hands and an extra
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worker with new, fresh ideas. 1In fact, twelve of the fourteen sponsors in-

dicated that the intern was of great value to their organization. |
Furthermore, ten of the Egu:teen’éponsors noted that, if they had it

to do over again, they would select the same intern--a very favorable report

on the success of the individual plaﬁéments; Finally, eleven sponsors (of

the twelve who answered this question) said that they intended to take another

intern next semester. This seems to be a very high success rate, and the

coordinator is most lucky that he Will.bé able to call on these same ex~

périanéed sponsors for their help next year with the Program. In fact,

six of the second semester sponsors had also .been sponsors during the first

m

Séﬂé&ﬁEE of the Program; they certainly are becoming quite experienced at
dealing with interns and consequently should be able to provide interns with
a richer internship experience. Establishing a group of sponsors who work
well with student interns and wﬁo are willing to take interns from year to
year 1s especially important for any program like this one because making and
cultivating these community contacts is particularly time consuming for a
coordinator. It seems that this coordinator has done a-fiﬁe job of keen ag -
these éammunity linkégés strong. Iﬁ is . so ilmpressive that, on the whole,
sponsors seemed slightly mége satisfied with the Program this semester than
firstiSEmESEEf égonséxs did. This increase satisfaction is most likely a
result of the Program's better overall arganizgtion and of the coordina-
tor's ingréased skills in tunning the Program smoothly. This first to

second semester increase in the positive étiitédes of sﬁénsors is promising

and commendable indeed.

were vefy satisfied with the Program as a whole, and the remaining students

were mgdéfazely'ar somewhat satisfied with the Program. Most students
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could think of ways to change the Program (students' comments on desirable

changes will be discussed throughcutkghis report), but they seemed to agree

m

hat this Erbgf;m was an excellent educational alternative and one of the
best programs which thelr school districts haVévafEEEd to them. If they
had to choose over again, only one student would not have joined the Pro-
gram, and all eighteen students agreed that they would recommend this Pro-
gram to other students.

While most students realized that they have missed some things by not
being in school during the second semester (far most of them, their iast
semester in high school), no student felt that he or she should have been

in school instead of the Program. - In othe: words, the Internship Program

seemed to be a trade-off in which students had to give up some of their

[y

school-related activities and associations in order to take advantége of

this unique community-based learning experieunce. In a later seétion of
this report, PSE will raise the issue of developing a better school to ;(

iﬁternship articulation so that fewer of these trade-offs need to be made

f

by students. Certainly, it is to the Pragfam's credit that students' at’' - -
tudes were quite favarablevrégardLEES'gi/a couple of problems in various

Program components. PSE will‘discuss these problems at lemgth later in
this report and will present our recommendations--as well as those of the

interns themselves--for improving some of the Program's components for

1977-78. .
The Internship Placements

As with first semester Program participants, most sponsors felt that
their interns were very or moderately well prepared for their' internship

experience, while most interns seemed to be more uncertain about their

)
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pfeparatiaﬁi For example, approximately one-third of thexstudgnt respondents
seemed to be concermed about their preparation fé; the employer interviews
during the plaéemént period, and one;half of the student respondents felt
that their previous élaasrooﬁ training had not prepéred them very well for
éheir internship experience. Of course, it is understandable that students
in high school would have had limited exposure to being interviewed by per-

spective employers. SE understands that some role-plaving of interview

situations was conducted by the coordinator and other school personmnel, and

w

PSE would encaurage;tﬁé’caordiga;ar to continue this kind of preparation
‘next year. Furthermore, it is u*de:standéble that most students Qould feel
that their classroom.training did not prepare them particularly well for
their internship experigncé.‘ Certainly ro classroom training--even at the

graduate school level--can thoroughly prepare an individual to assume a role
in the working ﬁq:ld; moreover, it is particularly understandable that

high school aoutse%xmight bear little relevance to acquiring employability

skills, career decision-making skills, and career awareness. Hopefully,

the Montgomery County Public Schools will partially solve this relevancy

';obleg! Employers are probably accustomed to hiring employees whose

school training had minimal relationship to job or career training, and

thus they are more lenient on students than students are on themselves
- - 1

' Concerning the goals of the Pf@gram,:ten of the fou£teéﬁ sponsors felt
that they undexstood these goals very well. This confidence on the part of
the sponsors ;5 most likely a result of: (1) the initial interview with and
éxpianatian of thé Program bydthe coordinater; and (2) use of the wéll or-

ganized, attractive sponsors' handbook developed by Executive High School
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Internships of America. Most students also felt that thgy understood the
goals of thg Program %ery or mederatélyayéli and, whe%-ﬁu;sticned during -
our slte visit, were able to name Prggram»goals sugﬁ as getting their feet
wet in the real world and identifying their personal goals by learning about
the goals of different adul:;\in the world of work.

According to the in;érns; sponsors, and the coordinator's analysis of
a sample of the students' weekly logs, the interns seem to be involved in
a variety of professional activities, for the masﬁ part. They were infre=
quently used as messengers,‘clefksj or Séératgriasg Over thIEE‘fﬁufthéléf
the students note dvthat-tﬁeytparfarmed the following kinds of on-the-job

duties:

e attending ﬁeetings;

doing research;
# reading or analyzing complicated materials; and

¢ using the telephone for busines pur?ésasi

1]

Furthermore, over one-half of the students indicated ‘that they were also:
a offering their opinions at meetings and at other times;
[ preparing written memos, reports, or correspondence;

e trdveling with their sponsor or other staff to other parts
of the community; and -

o undertaking special projects of their own.
Indeed some students'éven travelgd with their sponsor out of the community

and Qrgaﬁised ﬁéétings- In summary, it appégrs that students assumed diwv

m‘
]

job responsibilities and were able to sssiSt their sponsors in carrying out
many of their job responsibilities. As most sponsors indicated (aﬁd most
students agreed), these student interns were treatéd as part of the adult

professional sta £f of the Qrganizatign at which they were interning. .

Hw
. m‘ )
&



Fgr’ghe most part, the fglatianéhips betwaén the interns and their
spcnsafs seemed to be quite good. The overwhelming maj@ri§y a£ both interns
and sponsors egﬁmented that they had had opportunities to meet privately
Eagéﬁher to discuss what the inte:ﬁ was learning; ofteg the sponsors and
in;éins had lunch together. ‘At the beginning of the-semester, only one
student strongly agreed thét an employer, iﬁ many ways, can be similar to

a teacher; by the end of thg'semestér, gix interns shared this viewpoint.

[

n other wéfds; in a number af céses, the Spornsors were able to becore

' real mentors fgﬁ the students agd were able to take a personal iﬁ;eréstkin
what they were leérning. Saventeen éf the eighteen student respondents
also felt that they were reaeiviﬁgﬁsufficient agsistance from their sponsor
and other staff members.

During our group intéf?iég, students caﬁmented that they Fnjayed.

having this kind of working relationship with adults but that this was

certainly not the first time they had bgeﬁ treated as adults by other adults.
Sevérsl'studegcs also commented that their spéﬁéars did have a ngmbef ;f job
responsibilities more important than working with tbéﬁ‘and that they were
often left to dévise prajéets Eﬁr ﬁhemsglﬁes and to“takg the initiative in

[

acquiring new job skills or responsibilities. PSE believes that this is

»robably an accurate picture of the role of an intern and that the coordin-

o]

ator should help student interns learn how to take the initiative with their

ponsors and to learn’ when taking such initiative is appropriate. Such

training will, of course, be invaluable to these students when they are

working éveﬁ;ually in situatians‘whéra»ﬂew, young workers often have to
i

take a good deal of initiative with older, more experienced wérkers in

order to learn how to do their new job most effectively.
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One important thE for the sponsors is that of serving és advisors for-
thelr interns on career gppoftunitiés and on ﬁhe kinds of further education
to pursue. Eleven of the eighteen student respondents felt that their spon-
sors had advised them about career opportunities, aﬁd thirteen of the re-
spondents felt %~hat their sponsors had advised them about further education.
This resresents only a slight increase over the percentage of first semester
interns who felw that thelr sponsors had given them this kind of advice.
However, sixteun of the students did agree or strongly agree that intérﬁship
experiences help students decide on their future educational plans. While
it is not neceisarily a goal of this Program Ehatrthese student interns make
final career or educational praparatign,degiéians based on this experience,
this incernship does represent a good chance for students to obtain valuable
information ard Laopressions ff@m prafessionalé in the field of public service
about the caresr opportunities available and about the kind of educational”
background these étﬁdents will need to pursue such Qﬁgaztupitias; “While |
maﬁy svudants are certainly obtaining §hisvki§d of information as a result
of their internship experiences, others apparentlf are not. Perhaps th
~coordinator will wanté;a'eneau:agé students to take ‘the initiative to bring
up’these taﬁics with their sponsors from t;me_to time as well as with other
individuéls in the oﬁganiza;igﬁ! For those sponsors, then, who feel un-
comfortable about giving theifiintgfns personal advice about their futures,
-Studéﬂﬁ initiative in bringing up these tépizs may help sponsors to feel
that students are interested in the sponsors' opinions and would welcome

some professional advice.



Ré;atianship to the School Environment

There are three important areas which need ﬁo be discussed under the
geﬂéral tapic‘of the student in;erns relationship to Ehe szhaol environ-
ment and the Internship Program's relationship to the regular schoal pro-
gram: (1) the interns' personal feelings about *his se;aratign from their

’ regular school setting; (2) the general school faculties responses to the
Internship Program; and (é) the students“carryiﬁg éut»af their required
schoglébased project. First, eleven of the eighteen respéndents felt
that ft was not very easy for them to maintain contacts with old friends
back at school and nine studénts felt that it was not very easy to abtain
news about school activities, sahglarsbip exams, yearbook piﬁtur35; etc.
These figures weare cértainly subsgantiated during PSE's group interview with

welve to fifteen intéfﬂa-‘ Interns commented that they had difficulty

\I'T

taiking to many friends bhack at-gchool about their inteﬁnship expé:iénces
because these experiences were so different from what most of thelr friends
in school had been doing’;nd.thus there was little common ground farﬁsubﬁh
stantive discussion. Furthermare,'their_friends in regularvschool classes
could not appreciate BI help with the kinds of problems which the interns
faﬂed at their internship sites because the problems which arise when
‘dealing in & working situation are often different from those wﬁieh
. typical school students face.in school. It has been suggggcéd“by
several students that the coordinator focus some of gexc year's activities
dﬁring the weekly iritern group meetings oﬁ de#alcpiﬁg eloser .peer felatioq:
- ships among ;he interns soAthaE'thgy can pfévide negded~supparc,for_eaeh
other. FSEluﬁderstandE that the caardinatcr plans to follow this advice

(with the hel p of an outside co nsultant who has been used su:cessfully




. this ygér), and PSE firmly supports this decision. While building gettér
rglétiénships among the interns themselves will help give each intern the
support he or she‘may need and cannot now get.ffam friends back in school,
this. is not a solution to the problem of the intern's being isolated from
his or her friends back ét school. The problem is slightly compounded by
the fact that interns are, for the most part, putting in a full work day
at thelr internship sites and thus do not even have after-school time to
socilalize with gﬁeit friends. One intern camménted that she talked to her
friends a great deal on the phone at night an; that her parents were toler-
ant of these calls because it was tﬁa only wéy she could really keep in
touch with her school friends. PSE does not hsve a ready solution to pro-
poée for this problém of social isolation from old f:iéndsa Perhaps 1if
interns are able to be more involved in giving presentations about their
internshipﬁexpgriencé to groups of studgnts (as part of the publicity and
recrulting drive for thé Program) or if they are able to give merex§;35éﬁ—
tations of thelr school-based project to interested classrooms, then” stu-
» e
dents Qill at least maintain some kind of contact with students in regu.a.
school classes. However, it may be that this ié one of thegﬁradEHQEES
whichﬁstuaentslhaVE to make if they wént to participate in the Program.
Those students who are quite ganeerngd with maintaining close friendships
with(studenﬁs in regular school classes may be able to do so by putting
forth extra effort in the évaning and on weekendsg those students who
glrgady feel that they are moving on from their higﬁ seha;l-fziendsAzo dif-
ferent postsecondary zxperiEnees (as some Interns explained to us) will not

find it 8o important to maintain these high school contacts and will not

do so.
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‘members toward the student interns and the Internship Program generally.

One-third of the students felt that teachers and guldance counselors were
noﬁ very éncéuraging about students entering the Program; furthermore, one-
third of the student respondents felt that the school was not very helpful
in providing independent study assistance to them. During our group inter-
viéw, the interns were quite vocal about their feelings that the Program
needed more active faculty support. Although the coordinator had met with
EhE‘;fiﬂcipal, guidancé counselors, and sociai studies resource teachers
who served as ﬁhe students' faculty advisors, in the Montgomery County high
schools, manyvstudéﬁts felt that this publicity for the Program was not suf-
ficient. Many teachers were still unaware of the Program and viewed it

as an easy way for students to finish up their academic second§ry schooling;
a few students commented that soée teachers thought théy had dropped out of
school or had gQCEEﬁ ﬁarriadi Certainly, as the student interns were quick
tb point out, this Program is anjthing buﬁléasy for them and is, in fact,
probably more demanding and challenging than their traditional school
élassés would have beeqi It seems that the Program needs to be publicized
iore'fully to ail faculty members in Eéch ?f the séhoois and that former
interns'shauld be called upon to discuss the Prégram at these publicity )
mea;ings\alang with the coordinator. PSE feels that the interns would be

intereszad 1n speaking at these.meetings and that they would do a fine job.

|
3
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inator explained that the student interns were required to meet

with the prinecipal of their school two weeks into the internship experience
. 7

'in order to explain what they were doing and to keep the principal informed

of the ‘Program and of their participation in it. PSE feels this is an

37



excellent idea and would suggest that it be continued; however, this ldea
might be é;panded so that the student could brief the entire faculty of
" the school (perhaps for ﬁén minutes at a regular faculty meeting) and thus
have a further chance to promote interest in the ?rcgram among the many
faculty members. On Eglance, several’studént interns duriﬁg the group
interview did comment that publicity about the Program in their schools
had been good; in some éases, good publicity was due to a well informed
and interested social studies resource teacher who took it upon himself
or herself to discuss the Program with other faculty members. PSE believes
that the faculty members in a school can be a very strong influence on re-=
cruiting student participants in that school and thus faculty members
should be given special attention and should be kept infafméﬁ'thrcugh a
variety of ways. PSE believes Ehét the Program has gnjoyéd fairly good
coverage in the local news media and in school system publications and \
would éncéuragé that these avenues continue to be used.

Several student interns also commented that recruiting new interns in

their schools had been somewhat ineffective. In many cdses, attendance at

these fegruiting meetings was very low. Again, PSE believes that fiore stu-

dents will be encouraged by the faculty to participate in this P: .gram once

he faculty members themselves are more aware of what the Program entails.

r
m

PSE would also suggest that former interns be used in-the fecruiting process.
They shéuld be encouraged té talk informally about the Program to classmates
they feel would be interested iﬂ the Program, and they should be used at
the formal recruiting meetings to explain about their -experiences in the

/ ,’
Program and to discuss frankly the Program's strengths and weaknesses.



Pf@jééﬁ design must be indicated as they Qézﬁt; and both the resource

Finally, concerning school faculty attitudes, PSE is particularly
concerned that teachers are somewhat unwilling to cooperate with the student
interns in providing them with independent study guidance. For these bright
sfudents who choose to participate in the Program, independent study Eaursés
are the only way they can continue their formal academic preparation during
the internship semester. For that reason, it is cruclal that teachers be
persuaded to give these students the assistance which they seek. Of course,
Friday afternoons, when the students can get back to their own schools, may
be difficult times for teachers to meet with gcudents on an individual basis,
administrators and district administrators. Again, if teachers feel thaﬁ this
Program is important and highly regarded by administrators and other teach-
ers in the County, then they may make more of an effort to servé as inde-
pendent study advisors and to make some free time to give these éﬁudEﬁt
interns the assistance they would ﬂéédAEQ'EQmpléﬁé iﬁdependent study
courses. i

Third, some redirection -of thé school-based projects may be ﬁeeded c-
next yééé! ihe average student respondent found his or  her faculty adviso:y
(usual;y?the so;ial studies resource Eeaﬁher) only somewhat receptive ané
fele thaF hié or her school-based project was only a moderately valuable éxperg
ience. ygéﬁwgelieves that the Egordinato:;has taken some important steps

in this second semester toward defining the school-based project and setting

‘appropriate guidelines for its ;ampletibni For examﬁlé, students now* must

submit aﬁ outline for this project which has been appfaved,by-their resource
teacher Eor the approval of the coordinator; changes from the origiﬁal



Eéaghér and intern must sign the form upon the project's completion. Such
a form does help prevent misunderstandings by either the student, the
resource teacher, or the coordinator and does let the coordinator know
when students can be gilven igedit for completed projects.

Of course, the quality of the Student=f353uf§é teécher interaction greatly
depends on the interests and concerns of each of them. Some fésoutge teach-
ers worked out very well during the second semester and were able to give
students Eﬁe guidance and assistance they needed to complete valuable pro-
jects; others were not, and these cases should be investigated to see whether
these resource teachers should be retained by the Program in the future.

PSE was pleased to hear of many interesting school-based prejécts which
students were able to carry out quite 4%11 and were able .to present to other
studggzs in the school. For example, one student who had been interning in the
Caunt§ government did a presentation on how a bill becomes a law; the stu;
dent %faﬂéd three bills which would be of interest .to high school students
(on the legal drinking age, abortions, and funds for drivers education) .nd
discussed the fate of each. This project was presented to tenth and ;lévéﬂth
graders in various history courses and was well'pzéised by the history teach-
ers frem‘the classes in which the.presentatians were made. There were
athgr success stories such as this one, and PSE would suggesﬁ that the co-
ordinator give future interns a brief overview of some of these interesting
school-based projects so that they will underséand the possibilities which
exist as well as the level of excellence which is expeéted of them; Clearly,
much of thegsueéess of these school-based projects rests on thg iniéiative

and diligeﬁce of the interns themselves who will be responsible for the’



ultimate success of theilr work.

Program Components

Since PSE has already discussed the school-based component of the Pro-
gram in the previous section of this report, the two mcstbimpartant remain=
ing Program components which need to 'be examinédvin this section are: (1)
the interns' weekly logs; and (2) the interns' weekly group seminars.
Finally, in thia section of the report, PSE will comment on the role of Ehg
coordinator and his functioning during the second semester.

Both according to students' completed questionnaires and according to
their comments during PSE's group interview with them, it is fair to say
that students a:é about equally split on the benefit of keeping these weekly_
logs. There seemad-to be an equal split beﬁwean'chﬂse students who used
the logs as simply a diary of their daily activities (e.g., answering the
telephone, attending meetings, drafting‘zgrrespandencé) and those who used
éhe logs as a means of exploring their own reactions to the Program and Eé\

spggifi; situations which arése at their internship site. Understandably,
th;se students who used the logs as simp%y a diary of their daily activities
found that hgepiﬁg ﬁhe log was of minimal value ;orthem. Several students
commented that their log entries became repetitive (e.g., they answered the
gph@ne or drafted catrespandenﬁé'evéry day) and, therefore, were not very
interesting for them to write about or for tﬁe coordinator to read about.
On the other hand, students admitted that their log wa;'one good way fog the
~~—  coordinator to find out what they really did do at. their internship site,
and thus the logs provided the coordinator with a wgekly update of the stu-

dents' activities so that he would be able to spot cases where he thought




students may be having difficulties. In other wqrds, for about one-half
of the Etudéncs whom we interviewed, the weekly logs were ctnsidetably
more valuable to the coordinator than they were to the students themselves.
:Hhile this may be a §ali§_usé of the weékly logs, PSE feels that some re;
éireztien and rethinking might be given to the logs so that they éan become
more useful to more students. |

For instance, some students commented that they would rather talk
about what wés going on at their internship sites than write about their
feelings. Perhgps the coordinator may éxploré the idea of having students
tape record their daily entries rather than write them out. In this way,
the coordinator may gain a certain spontaneity f;am the students and, for
may gain 13nger,bmara interestiﬁg, more éfobing work. PSE understands that
writing the weekly logs may be crucial in order to allow students to receive
“school credit toward the. high school English requizamant; however, some
arrangement may be made so that some tape recording ‘may replace some actual
writing. Another 1dea which EéE suggested‘during the group interview was
that students start the weekly log by quiekly outlining (in three or four
paragrapﬁs) their daily activities at their internship sites and then go

interesting personal experience durin

oo

on to write in more detail about

the week, an interesting personal contact they made, or a challenging pro

ect which they carried out. In that way, students would not feel as if

[ ="

their log entries were repetitive day after day and they might be encouraged
to write about situations and problems which would allow them to use greater

insight into themselves and into their working situations. PSE believes

that it is to the coordinator's credit that many students commented that,
*
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if a problem arose during the week, they would simply call the coordinator

and discuss it and would not wait ‘to write about it and hand it in at the

end of the week; it is obvious that students feel that the coordinator is

. L .
understanding and apprdichable. . o
Students were also split about whether they viewed the coordinator's

feedback on their logs as valuable. Several students explained that, given
the nature of their logs (mainly a recounting of daily activities), there
was véry'litcle af Ié§1 value that the coordinator could comment on. There-
fore, S;BEE PSE would not like to see :the weekly logs become a tedious chore
for either the students to write or the ;Gordinataﬁ to review, we would _hope
that some of our above suggestions might be considered. It might be helpful
to prc?id& next year's interns with several samples of logs from students
whe valued.thé log-keeping experience this year. -

In additién-ta the school-based project and the weekly logs, a crucial
ccmponent of the Internship Program is the series of Friday group seminars
for all interns which are conducted eiﬁhér by the coordinator or by the
ézude;ts EEEEEEIVEE; one important aspect of these seminars is the pres -

) tatian which each Eﬁudeaé makes about their own inteznship site--the organ-
ization in which ‘they work and a case study of a particular management problem
which had arisen during the semester. PSE attended one of these seminars
which was presented by two students who had been involved in law-related
iﬂ;ernships; PSE faﬁﬂd the seminar informative and thought-provoking. The .
coordinator tried to hold the seminars during the semesﬁef aé the actual
internship sites so that the inﬁernsf sponsors would find it convenient to
stop in for part of the seminar and take part in the studgnts' presentations °

and general discussions. PSE thinks that this is an excellent idea and
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certainly giveé the whale'grcup of students a éhance to meet and react to
a variety of.praféssiénals in the fi 1d of public administration. The two
sponsors who tobk part in the seminar ﬁhich PSE attended spoke frankly and
candidly with the studen;s, surfaced prablems within their arganizatians
and within the career fileld whieh’they had chosen, and discussed zhemselves
and the preparation which they had before entering zhéi: current position.
The gaﬂrdiﬁatar keeps'tragk of the topies covered in these seminars,
using the Seminar and Préjeat Check List developed by EKFEutiVE High School

Ipternshipé’cf Ameriga;'PSE reviewed a summary of these check lists

ix of these seminars; According to these data, most students did a

\H'tu
[+

[+
o
=

of covering the variety of types of information which were supposed

jo

13

00
to 'be covered during the seminars. For example, in presenting an overview

of the organization im which the students inﬁerned, students in at least

four of the six seminars were able to:
a identify the priorities of the @rganisatioﬁ;
] ; describe how decisions are made on bpdgat; '
. identify sources of revenue and finance;
e present an orggnisatian chart and/or explain functions of
major departments and key people;
® present an example of how a major decision is made, including

issues 1in dispute, those who influenced the decision, how the
decision was ultimately reached, and next steps toward imple-
- mentation; : . -

K]

® describe the employer's scope of re pansibility,

. d’s ribe chafazzéristiés of an effective executive or manager;
] describe constraints on the e ’player s decision making; and

e describe strategiles for change used by the employer.
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In addition, when prééénting the case study of a ménagement prcblém,
most StuﬁentE‘WEEE able to define the problem, give the locus of decision~
making power in the’ organization, and n;%ﬁ\:?e time frame for solution of
the pr@blem_';When presentiﬂg an overview of%tareer opportunitiesz available
in the organizat n,_megt students were able téﬁdéscribe the types of posi-
tions that exidt:or are aﬁticipated and discuss the training and experience
needed for these various positions. It seems perhaps'ﬁhat second semester
interns dealt more completely with the gé:éer aépo:cunitias availlable in
ﬁheir organizations, while first séméster interns wergxmgra thorough in~
presenting the case stgdyfcf a management problem. . )

It is ébvious that the students' semiﬁars were instructional and in-

Enfmative and that students did learn from each other. In fact, sixteen

the e ghteen student respondents at posttest time agreed or strongly

Fh

or
agreed thit ratiﬁg another student's presentation could help them learn:

about themselves (at prettest time, only thirteen students.shared this

view). While most students (twelve of the eighteen respaﬁdénﬁs) felt that
the weekly seminars were well planned,raﬂly appraximately OnE‘hél; ofltl
gtﬂd%ﬁt respondents felt that the seminars were very or moderately inter-
‘esting or that they related to the 'issues they were facing in their place~
ments. PSE bélieves.that these data reflect the students' fee li’gs that®

more weekly seminars needed to be devoted to developing peer relationships

among the internms to provide them with the support which they needed in their

_ | .
internship-experiences and which they could not get from their friends back at

school. PSE has already su:faced and discussed this prcblem earlier in-this

report. During our group interview, student& commented that a fifey-fifety

spliﬁ between weekly sesaigns devoted to students' seminar presentations and

+
L
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. ﬁ .
esslons -devoted to the development of peréanal skills for coping with situ-
ations being faced at the iﬁternship site wauid be optimum. PSE understands
that, in the second semestgf, several seminars were Présentéd by two or
three interns together if those lﬂtéfﬂs hgu been involved’ in placements in
the same career field (e.g., law or gducatiﬂﬁ); PSE feels that this is an
’celienﬁ p:actice and, if it is continued, may free up enough wéekly ses-

sions s0 Ehat more can be devoted to the dévalapmént af the students inter-

personal relationships and skills.
Finally, the person who is in charge of segimg that the Program runs

smoothly and that each component of the Program‘enhances the others 1is the

coordinator. Having seen the coordinator interact with the group of interns
during our site visit, PSE firily Eelieyes that he has done a fir;téfaté

job of holding:togethér a complex and mulﬁi—fazeted(educational program.

It is obvious éhaﬁfﬁe has a warm relationshipwith each of the students and
that Eé‘;akés an effér; to learn abcﬁt‘tﬁeif paftiaular prabléms and con-

cerns and help them with those problems. Students call him’ frgquently to

 discuss difficulties as they ari%e or simply to let him knaw how things are

going at their in%e:nship site, ip faﬂt, severa; students from the first

interests.

| Fifteen éé_tha eighteen student respondents felt that the coordinator
géé very. or mﬂdéraﬁély EEEEESibiE_Whéﬁ they néid d hélp or infermation (per-
haps as a éssible as he could be, given the demaﬁding sahedule of keeping

track of twenty-two interns at different internship sites). Faurtean of

the eighteen student IESP@ndéLﬁsAfélE that their coordinator had been very

or moderately helpful in helping them adjust to the expectations of their
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internship plgcementi

Sixteen of the studencs noted ghaz theifzcaafﬂiﬂatuf had visitéd their
sponsor during the gau:se of the Prngram, and elgven of ﬁheaé students sald
that they had received feedback abaut “each visit. Additianally, ElEVEn stu~
dénta ecmnented that the coordinator had met with them individually or in
a small group to provide counseling on various aspects of the Erog:am;
During the group interview, PSE asked studénts hcwxéftenithéy‘felt the. co-
érdinazQ§_shéuld éisit them or their sponsors during the Program. Most
szudénés agréed that one visit by the cocfdin;tcr was sufficilent; students

i

felt that méfe.frequent visits would give tharspansgr’thé impression that

someorne f%nm the school distriﬂt needed tn be looking over the shoulder
I

of the szudent to.make " Eufé that they performed well and that such an impres-

- sian would be a veryy undesirable one for sponsors to have. Since the over-

E whelming majority of EpGnEDfE felt that the coordinator was very accessible

iwhénfthey needed him for infarma;ién or assistance, and thus since the spon-

sors were not concerned about the lack of personal visits by:théigco:di;atar,
PSE would agree that this practice of one site visit is aacept;blé for

next yeéf; The coordinator does call‘eéch séanso: in the first couple of
weeks of the Program to make sute‘th§§ no b29ﬁ1ém$ have’arisen;'and ghis
kind ?f telephone contact probably i%héégg apércprigte——iu terms of béth

the sponsors' and tEe‘eaardinatar's schedules--than personal visits by

the coordinator would be. Overall, it seems apparent that the coordi%ator

has provided these intérns and sponsarsrgith .enough individual Dn—EitE
attention and that bcth interns and sponsors feel free to call him and
request special assistanﬁe as they need it.

PSE firmly believeg that with this fi st year of experience behind him

% qy



and with this-practieé in acquiring the managerial skills necessary to run

‘a program like this one, the\éaardinaéer will be able to do an even more

el

effective job of oversdeing this Program next year.

Yg:;§g§”2§§gccgrcfiﬁhegErogrgm

i

In this final portion of the findings and interpretations section of

this report, PSE will draw from a number of different instruments in order

to comment on the effects=of the program on the student interns in terms of:

(1) their increased self~-awaremess and attitudes about themselves as mem-—

bers of the world of work; (2) their inéreaseé;acagemig,jvgcational; aqd

emp _oyability sflllgg and (3) their increaséd career avwareness and knawladge

of thé world of work. Finally, PSE will review intern and sponsor-

data in order to assess how well both interns and sponsors met the per- |

formance objectives outlined in the Memorandum of Uﬁdéfstanding which is

entered into by all parties of the internship expe:iencé-

Self-Awareness. For the most part, information about the interns'

self-awareness (i.e., their understanding of their interests, abilities,

aptitudes, and preferences and their attitudes toward themselves as mem—

bers of the labor force) waé'obtained*from the Student Attitude Survgy

which PSE developed in February, 1977, based on written essays from first
semester interns. In general, PSE found that these second semester interns

held basically positive attitudes about themselves and felt that they knew .

" themselves well enough”to at least begin to make logical career decisions

. (this does not==and should ﬁat—ﬂmaan that students felt ready to make final

career decisions as a result of this Program). In spite of thelr basically
positive self-concept even at the beginning of the Program, some pretest

(January) to posttest (May) changes can be noticed.
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First cf all, over ane§half of the spansars felt that their interns

level of self-confidence and poise intreased over ;he approximataly four

months they participated invthe Prcgram! At post ést time, more students

themselves stfa;gly felt thgé they now had less di ff iculty in cgndﬁﬁting.a
meeting or sPéakingvin fraﬁt of a group of people. \ o

Concerning Eheiﬁ understanding of themselvgs,>at posttest time, six
more s;udeu;s agreed .that fhey!naw félt éapable of identifying their'ﬁré—

ferences in éafking,situatians (such as changeable schedules vs. steady

«

routines) than théy did at pretest time. In additian, at posttest time,
four more students agreed or strongly agreed that théy'céuld now analyze

their strengths and weaknesses effectively enough to choose a career field:
: i

of interest. Finally, at posttest-time, four more students strongly agreed

Ehétvthé§ now undarstaé;,thé différénee between their intéreéts aﬁd their
abilities. Further téstifying to their selfﬂawaféness, most students both
at pretest and posttest time agreed or strongly agreed that: |

.i ~ they w ere able to identify their pezscnal and career gaals,

] they. felt capable of assegsing their interest in qusuing
opportunities in a chosen career field;

before making personal or career decisions, students should
have an understanding of their own value systems; and

. "knowing what one's limitations are 1is just as impcrtané as
knowing what one's talents are.

In further probing of the'studghts' attitudes toward thémselveé and
the world of work, four more students at posttest time etrongly agreed that
they could now handle the pressures of having a job with responsibilities.
This is particularly encnu aging be¢ause it seems to suggest that students

were given a good deal of fesgnnsibility in their internships andvthat they

K . =
s
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learned how to deal with that_fespgnsibility- In addition, thrée mo%e stu-
dents at pastﬁest time strongly agreed that they could now handle themse;ves
well in a warking situation. At postteét time, four more of the agéhtean
,!Etude pandants alsc: agrééd -or strongly agreed that it was important
for people to evaluate their own work on a job. Self-evaluative skills

are quite important for 311 warkers——perbaps espegially fo: those prafas=
sionals in a field such as public adm;nistranign——and these skills are
perhaps more likely to be developed anéthgﬁjcb rather than in school; it

is then particularly encouraging that these szﬁdent interns see the impor-
tance of gelf—evafZa:;an now so that they can begin to work oﬁ-devélaping
these skills early in gheirigareeréi'

From athéfvfespcﬁses, it is obvious that students' attitudes were
shaped by the apparently realistic picture of the w;;king world which stu-
dents were exposed to'durigg théi% intérnshiﬁﬂexperience! For example, by
pgst;ést time, éix more of the eighteen student respondents strongly agreed
“that adults in the world ofjwsrk daﬁlet.their emotions affect their behavior.
‘ On the other hand, more stﬁdents at posttest time glso strongly agreed L...tC |
=jabs can improve an individual's personal qualities; obviously, studanés
felt that some af';beir pérsenal!quali;ieé (perhaps their sense of inde-
péﬂden;% or sense of responsibility) impr@ved as a result of this intern—
ship éxpéfiénce_i Fiﬁally, at posttest time, six more of the eighfeen
 student respondents stréngly agreed that it is important to recognize and
_appreciate jébs that are done well by others; for many students, this
internship experience may have been one of the studénts' first experiences
in working as a mémbe; of a gr@up arvorganizaticn (cthe# than in school

. projects or school activities), and students realized the value of in-
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dividuals working cooperativily and providing reiniorcement for each other.

In summary, at pastt&gt time, four more students strongly agreed that

théy now know what is impgrtant to them in ghaosing a career. This pre-

self-awareness and self-understanding and students’' increased skills and

career awvareness.

Academic, Vocational, and Em playability Skills_ PSE was interested in
finding out the kinds of academic, vocational, and employability skills whigh
students were able to acquire as a result of ;articipatian in this Program
or the w=~:> in which they were able to utilize skills already learned,

‘particulariy those 1eaznéd in school. When student interns were questioned
about the relevancy of skills they learned in school to their functioning

in the world of work, atslight inccnsistency in théif aﬁéitudes seemed
apparent. While sixteen of the eighteea étudent respondents agreed or
strongly agreed that they may use the same ékills they used as a student
while working on a job, only fouf students at posttest time égfeed that |
most  skills taught in school are useful in the world of work (at pretes
Eimé, nine students had shared this view). The inconsistency 1s pérhapsi'

explained by reasoning that students believe that the skiils they used as a

but that many skills specifically taught in school (such as computational
or map-making skills) are not useful in the world of work. PSE believes
that most skills taught in school are uééful in the world of work, inalu&—
ing 2&mputatianal? verbal, analytical, and even mapﬁmakinéjskills; indeed,
even study skills are ﬁaught’iﬁ school or at least good teachers hélﬁ stu-

dents to develop them through practice on a variety of assignméﬁts through-
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out their elementary and secondary edugatian!ﬁ The caafdinatcr may wént to
ggéend some time with students in the Prégfam\next year in discussing the
relevancy of what s;udénts learn iﬁ school to their functioning in the world
of work, Qich sﬁécisl attention given to the-variety of ways in which public
administrators use Eomputat;énal, ﬁerbal, analytical, énd graphic skilis’iﬁ
their various careéré. This kind of investigatiaﬁ and examination of skills:
may be uaefﬁl to students as théy continue into .postsecondary training or
education so that théj can try to sharpen these skills through particular
these skills when they start to look for a jaE;

One set of skills which certainly spans the academic and vocational

w

worlds and which indeed makes students highly emﬁloyablebis commiinication
skills. {ftais particuiarly interesting and discouraging that, at pretest
time, sixteen of the eighteen student respondents gttangly agreed that
clear communications with others is essential in the field of public ad-
ministration, while only eleven student shared this viéw by posttest time
in May. PSE wouid Expéct that students were exposed to many examples of
‘ineffective, poor communicators who seemed to be able to get by in their
business dealings and with their contacts regaréleés of poor communication
skills (e.g., wriziné,-speaking, selfgexpreséian, etc.). PSE sincerely
hﬂpés zhét the E@crdinatar;tries to Eaﬁgtéfaﬂﬁ this somewhat nega;iﬁe in-
fluence to which some interns are 11kely to bé exposed during the Program.
PSE 1is well aware that standards among many professionals (in the field of
public administration as in countless othef fields) concerning communica-
tioﬁ skills can be quite low; that is precisely why effective communicators

are in such great demand and can provide a much needed service both to their
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@rganiéaticn éné to the organization's élients and contaéts_ PSE urges that.
: Ehe-coord%ﬁato% askéintéfﬁs next year to be pa cicglarly aiert to and ana-
1ycicél QE both good and béd examples 6ficoﬁmunicatian skills which they
will be exposed to duriné their inte:nship‘expe rien

It is particularly interesting to ngtg that only approxiﬁately one-
half of both the student respondénts thémé%lVgs and the ~sponsor respondents

felt that these student interns had been abla to Etrengﬁhen their ability to
write fluently and concisely and their abil,,y to speak with canfideace and
maturity to a great extent. PSE would agree that it is difficult fcr Epéiial
prograﬁs such as this one to make a cansiéa able difference in students'
writing (even traditignal English tlasse§ in school can have difficulty
achieving that aim), and perhaps this Tnéernship Program should not be held
accountable for achieving ;his goal élth%ughit ﬁay still aspire to do so.

!

However, this Program may bé able té havé more impaét on students' speak-
ing skills (including theif}self nfi deﬁce when speaking to adults or
before a group), ané the Program may wané to discuss this aim with'the-
sponsors and ask that sponsors be partigularly alert to their interns'’
ﬁSpeaking skills and offer guggestions for imptaveménﬁ as needed.

Just as communication skills are c:ucial to the perfgfmaﬂée of most’
-—if not . all——;nbs in the field of public)administratian and thus the ..
acquisiticn of these skills by students dan make thgm ultimatély highly
employable, goad work habits are other employability skills which success-
ful workers will need to develop. Almost all interns and their sponsprs

agreed that students had done a very or moderately good job of work@éé on
St

e

the development of important work habits. Wlhen sponsors were asked

to rank eleven different work habits on a scale of one (high) to five| (low)




in terms of their interns' demonstration of these work habits during the
internship period, there were very few ratings given below a three (average).
According to ﬁhe tabulation of number gne.(higﬁ) raéings given bf these
sponsors, these student interns cemed t§ be:

. discreet (respecting confidentiality of situations);

. indépenﬁent (ability to work without Qoﬁstant supervision); )
. EénSiEi%é (feléting well to a variety of peaéle)z
° appfoér%ﬂtély dressed énd gfaoméd;‘
. p;sitive in attitude (p@sizive ;utiogk on an assilgnment,
willingness to undertake tasks);
' dependable (in meeting commitments);
c. flexible (reaa;ing to new and unanticipated situations);
* accuréte (ability to follow diregcioﬁs, attentive to details,
ability to obtain information and convey it accurately); and
] prompt (in ;rriving at thééinternship, in completing assign- :
ments).
For all the above ﬁark habits or traits, one-half or more of the fourteen
spénsar rdspondents gave théi§ ;ntarﬁg the higﬁést rating goséiblea On
two work habits, ;ligﬁtl} fewer_;ﬁan anEEhalf;gf the sponsors gave their
students the highest rating pcésibié and f@fe;spénsorsigé§e students
average or low ratings;fﬁaédrigx/(serinusne%siin approach to the in;e:néﬁip)
and-ctéatiﬁi%g (abiiity to-generate alternative solutions to problems).
The lowest,.ratings wera certainly gi&ena§n cfaativity;,and:PSE assumes
that it may have indeed been difficult faf iﬁterns to enter this very new
and different kiné of situation in the éérkiqgﬁﬁarld and to be able to of-
fer creative ideas and éuggestiong about the;ppéfation or b;siness éf,their
organizg;iansg In general, though, PEE'Eeglé that these sponsor ratings
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were quite good.

Finally, when sponsors were askéd whether students had gained new vo-
cational skills and knowledge, over oneéhalfrpf them agreed that students
had. TFor those students who are interested in pursuing a .career in public
administfation’eventually, this internship experience--and the skills aﬁd‘
attitudes écquired during it--should prove to be an excellent preparation
for them. Many of these skills and attitudes, of course, are generally
applicable to the world of work and its many other career fields as well.

Career Awareness. It is apparent from the student data that these

interns felt that their internship exp:rience was a valuable preparation
for and awakening~to‘the world of work. For example, there was a pretest
to posttest increase in the number of students who strczglysagraed that:
(1) students shouid have several work experiences--volunteer or for pay--
before they leave high school; and (2) out-uF-school learning experiences
can be as valuable as school classes and activities. ‘?régrams such as
this one as well as other work or volunteer axpefiancés are viewed by
students as something to round out and complete the aéuzacion they recei =
in school so that they are prepared to assume a productive and sagisfying
{
role in the work force.

Virtually 511 sponsors and interns felt that s@sdents had done 2 very
or moderatelf,good job of becoming knowledgeable abaﬁt how an organization
functions and-of iearning how decisions are made and carried out by execu=-
tives and managers. Virtually all sponsors also felt that the intern had
become acquainted with new career opportunities asia result of participating

in this Program.



Given the knowledge -about the field oflpubliﬁ administration which
students obviously acquired during these fégr months and given their feel-
ings that these out-of-school learnipg experiences are an important part of
their education, it is somewhat puzzling that students were fairly divided
on how influential they felt the Program was in shaping thelr career goals
or in helping them make decision on educational goals. Just slightly over
one-half of the student respondents felt that the Program had been either
very or moderately influential in either of these two areas (their career
and educational goals). One might have expected that tyis Pragramxfculd
have been very influential in eithef encouraging studégts to p:epareffcr and
pursue a career in public administration or discouraging students after
they saw what their aégéef field was like and listened to other student
interns discuss their experiences. It Béémg, however, that most of these
interns are continuing to leave their educational and career options apén
and that they are unwilling to put a great of emphgsis on this one exper-
ience. PSE believes that this 1s probably a sensible dggisiaﬁ on tﬁé ﬁgrtf
of the interns and that, as long as interns feel that the Pragtém was onc
valuable experlence in the many they might have eventually, the Program
should be viewed as a sound éducatianai alternative and beneficial learn-
ing experience.

Summar

Students and theilr sponsors were asked to rate each other on
their achievement of the pe:formancé objectives of the Internship Pragtam
as éutlinéd in the Memorandum of Understanding which sponsors and their
interns sign at the beginning of the internship period. 1In general,

gave thelr sponsors.



The average sponsor felt that his or her intern very frequently met
the following performance objectives: (1) developing a comprehensive view
of the organization and learning what makes an executive or manager per-—

form effectively; (2) defining and completing assignments promptly and

fully; (3) attending meetings and conferences and seeking p&igr briefing
on the agenda, participants, andsthe role the intern should play; and

\4) using initiative to seek additional responsibilities in the organiza-
tion which will enhance the iﬂtEInShiP‘EIPEfiEnQEa The average sponsor
felt that his or her intern-almast always mét!the performance objective
of demonstirating good work habits (this has been discussed more fully |
earlier in this section of the report).

; On the other hand, the avgfage intern felt that his or her sponsor very
frequently met the performance @bjectivés of: (1) briefing the student about
the organization and providing him or her with an organizational oferviaw;
(2) providing the student with opportunities to accompany the sﬁansar to staff
meetings and conferences; and.(3) briefing other key staff members about the
role and functions of the intern in the é;ganigatién and soliciting thei -
cooperation in proviﬂing support and supervision for the intern. The aver-
age intern also felt that his or her Spénsar did not de quite so well in
meeting the abjeaﬁive of advising the student of behavior appropriate for
meetings and Eélaﬁiﬂg‘té the staff, clients, and others or of providing
1nforéation on hours, office procedures, and appropriate dress.

Finally, consistently worse ratings were given by both sponéars and
interns on the topic of regular spoﬁsor—inte?n meetings. It is possible
that the sponsors felt the interns should have taken the initiative to

meet regularly with t':e sponsors to review learning experiences, seek advice

2%
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discuss siguaticés which may prevent the intern from fulfilling program
goalg, and clarify assignments; on the other haﬁd, the in;érns may have
felt that the sponsors should have been the ones to designate a regular

- meeting time with the intern to review his or her progress, provide advice
and guidance, and provide general support and encouragement. This is one
area to which the Program coordinator may want to give special attention
next year. If the éa@rd;nai;r}r finds that, after the first month or so the
Program, weekly or regular meetings are not taking place between the intern
_and his or her sponsor, the coordinator may want to talk to the sponsors
himself and encourage them to take the initiative to set up-regular ﬁeetings
with their interns (given demands on the sponsors' time, it is probably
easier for them to decide how to work the interns into their schedules for

these conferences).
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CONCLUDING REMARKS

Overall, PSE was greatly iméresséd with the quality of the Internship
Program, the caliber of the students involved, and the dedication of its
coordinator. It is certainly to the Program's credit--and to the er dit of
the Montgomery County Public Schools--that this Program will be zaatiuued &
next year through local funding, this is an achievement which many ggﬂd
career education programs are not able to aeeampl;sh even after several
iyeafs of augsid; funding, and it certainly documents HMontgomery County's
commitment to providing enriched and alternative educational programs for
its students. | |

PSE firmly believes that much of the succesz tkat this Program has
appaténtly enjoyed is directly due to the efforts, interests, and personal
invclvémentiﬂf the coordinator. Fe has obviougly built stromg linkage-

" between the schools and the commuuity and has identified and reguited
sponsors who seem to have dome a good job of working with their interns and
who até‘interested in continuing with the prgraml Again, building chis
base of support amcng cormunity members who are willing to gerve as sponsors
is crucial to a prag*am like this one and saves the coordinatcr Zrom haviag
to recruit many new aponscrs each semester. PgF was also quize pleased to

gee that the coordinator has such a wein relationship with Ehe stuﬂeut

interns. They gbviaqsly feel that they can call on hin aﬁytime for help

whatever asslstance he can.
The students themselves are certainly another reason for the success

of this Program. PSE found them to be bright, inquisitive, honest, and
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‘Ealkaﬁiv§;=»é;ﬁg ; 7££é students felt uncomfortable about the labeling qf'
this Program as one for "gifted aﬁd Ealenteé" students; they felt that
‘any high school sﬁﬁdent who was rés?énsible, dependa%le; and interested
could perform well in this Program and could greatly benefit from it..

Throughout this ginal report, PSE has noted Program components and
activi;ies which might be imprqved by some redirection or refocusing next
mendations here. However, in summary, PSE fe?ls that the major areas which
should be givén special attention neit year by the coordinator and which
might beﬁefit from reshaping and rethinking are: (1) use and/or format of
the student interns' weekly 1ogs; (2) the relationship between the. students
and their faculty advisors and ﬁhe students' completion of a sehaglibaseé
project under that advisat's‘guidéﬁce; and (33 the studentg'iisalatiﬁn
from and by their school faculty and achéalAfriends; PSE firmly believes
that the coordinator wili be able to make significant improvements in each
of these areas next year.

The final issue of some concern aﬁ§ng the students--and one which PSE
has not yet raised in this report--is.the Pf@bleﬁ of the cost of partici-
pating in the Program for the students. - in éther wééés, the stuéént interns _
must éssume daily travel and lunch expenaés and are not reimbursed at all from
Program funds. PSE“understands the studenté' viewpoint and can also appre- |
eiata the great financial burden it would place on the schools ﬁc reimburse
all their students who are involved in out-of-school laarning experiences.
P;E might suggest that'tﬁe cacrdinaﬁof approach some civic and business
groups (PTAs, Chambers of Commerce, and professional associations) which

might be interested in providing some financial assistance to students in
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the form of a scholarship far\Q? sponsorship of a student intern. As
séveral stﬁdents caménéed, the\f‘inancial strain of participating in the-
Program may deter interested gﬁudenﬁé from participating in the Program; this
would be maét unfortunate.

| In summary, PSE believes that this Internship Program 1s off to a
fantastic start. We have aiready been able to see'nqtiéeable improvement
from the first aeme%;er to the second semester, especlally in the coordin-
ator's understanding of the total Program and his'abiiity to manégé it
éffeétively; We firmly believé;Ehat the Program has been able to help st;-
dents develop g:eater!familiarity with career opportunities in the field of
public service, greater self—ayareness, a more accurate understanding of the
and good work habits necessary for effective employment in the field of X
public service==the four gbjeztives_that the Prqgfam promised to meet by

the end of the year. Furthermore, due to the coordinator's efforts, more
effective career education linkages with world of work organizations and |
institutions in thé community have been demonstrated, thus accomplishing .
£ifth Program objective.

The value of thisblnternshipiPragram as a viable and.impartant educa~-
tional alternative is Qndaniable—ﬁ;o the students tﬁemsal#es, the coordin-
ator, involved members af;ﬁhe seho§1 faculties, and the community representatives
who serve as sponsors. All these people are well aware that school classes
in traditional school séttings'cannat completely prepare an individual to
enter the world of work or give that individual a realistic picture of the

camﬁlex operation of the world of work. For people who share this view,

[

this Internship P 7 18 an excellent step toward bridging the gap

between school and wo: ...
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ATTACHMENT 1

WHRT YOU WANTED TO KNOW AXOUT

EXECUTIVE INTERNSHIPS*

*but didn’t know where ta ask \

WHAT I5 AN EXECUTIVE INTERNSHIP?
It's an opportunity for high school juniors
or seniors to spend one full semester
working as a special assistant to an execut-
ive or administrator in the community,

WHAT DOES AN EXECUTIVE INTERN DO?
All the tasks expected of a regular assistant,
including attending meetings and confer-
ences, preparing reports and making
policy recommendations, and helping to

- initiate programs and develop projects.

Interns also attend Friday seminars on
organization and management. These
include field visits, inservice “training,
conferences with officials, and reading
assignments,

WHAT DOES THE INTERN LEARN?

The program introduces high school .

students to the concepts of management
and dclivery of services to the urban
community through close association with

community leaders, professionals, and
residents,

61

Interns refine their social and intellectual
skills by relating to a varicty of adults,
writing reports, becoming precise in
analyzing policy issues, helping organize’
community-based programs, and actively
initiating their own learning experiences.
They gain specific knowledge about bud-
get. personnel administration, organiza-
tional development. program planning
and implementation, delivery of services to
clients, and evaluating program results and
policies. The program gives the student a

‘way to explore career options.

WHAT ARE THE INTERN'S SPECIFIC RE-
SPONSIBILITIES?
Each intern’is required to:

® Kecp a daily log analyzing what has
been learned. Logs are reviewed weekly by
the program coordinator.

® Attend a management and administra-
tion seminar one day per week. Frequently
interns themselves plan, present, and
evaluate these seminars under direction of
the coordinator,

—y
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. Deggn and pn;sent a spm:lali prg;ect'

dermanstrating what he or she has learned.

& Maintainregular attendance by spend-
ing four days each week with the sponsor.

® Develop a summary report at the
conclusion of the program. Review and
approval by the sponsor and the program
coordinator indicates the intern has com-
pleted all the requirements.

DQE‘S THE INTERN - GO TO SCHOOL
DURING THIS SEMESTER?

Mot really, except to return periodically to
serve as a teaching assistantin classes or lo

- help teachers develop curriculum, teach

:ame lessons, or organize extracurricular
activities related to the subject area of the
internship,

WHAT ABOUT ACADEMIC CREDIT?

Interns receive 3Y; credits during the
semester..Three are in “Execulive Intern-
ship,” in the area of social studies, and one-
half credit is in English to be counted as
part of the junior or senior English require-

fﬁrm and information about the internship

. program are available from the career

counselor.

' HOW ARE THE PROGRAM SPONSORS

CHOSEN?

" The individual administrators and organi-

zation leaders who serve as sponsors are
selected for their ability to provide a
snmulam.;, and- challenging internship
experience for the student, their willing-
ness to involve the intern in major issues

and programs, a sensitivity for the concerns ./

of youth, and willingness to devote person-
al attention to the student.

Students selected for the internship pro-
gram participate in interviews with pro-
spective execulive sponsors, and work with
the program coordinator 1o choose their
sponsor. ’

HOW DO I FIND OUT MGRE ABQUT THE
PROGRAM1
Contact the Coordinator, Executive ngh

School Internship Program, Department of

ATTACHMENT 1 cont,.

ment. HD letter grade will be given fﬂr the
three credits in “Executive Internship” or
for the one-half credit in English unless the
student makes special arrangements to
take his or her English as an independent
study course.
In addition to interning, students also may
carry up to two additional independent
study courses during the semester, and will
" have most Friday afternoons free to return
to school for teacher conferences,

HOW DO COLLEGES VIEW THIS PRO-
GRAM?

College admissions officers have Im‘:ked
favorably on the internship program as a
factor in considerirg a student’s potential,
and review the program summary that has
been approved by the sponsors.

i HGW AﬁE iNTERNS SELECTED?

submit an appllcalmn to lhe:r school
career counselor, who sends it on to the
program coordinator, The application

Curriculum and Instruction, Montgomery
County Public Schools, 850 Hungerford
Dr., Rackville, Md. 20850. Phone: 279-3350

Montgomery
auniy
Pullic

'ﬁ&hulllh

Rockville, M:;fyland

117613
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The Tribune, friﬂuy; Aﬁguii 27, 1878,

Fiﬁy of Montgomery
County's brightest high
achool students will be
chosen - for half-year
internships with public
officials, as a result of a
$37,000° grant to the
school system from the
U.8. Office of Education,

This - unique career
education cppgrtunity

will give the students in- .

sight into public careers
and the decision-making
process at top levels of
local, state, and national
government. - The
purpose? To offer a
challenging on-the-job
opportunity for gifted

"and talented juniors and

seniors that will give
them new understanding
of pgovernment, and
perhaps entice them into
public service careers in
the furiue, :

The students, 26 in

each semester of the
coming achool year, will

spend four full days each
week as nonpaid, special
assistants-in-training.

On the flfth day,they will
come together for a
weekly aeminar that will
focus on career op-
portunities totackle case
study management
problems. In addition,
the interns will return to
their schools
periodically to relate
what they have learned,
to serve as teaching as-
eistants, and to counsel
with teachers on social
studies :urrmulum
development,

The program is being
organized in cooperation
with The Academy for
Educational
Development, Inc, as
one component of a two-
gtate, federally-funded
program in career
education, -

Intereated juniors and
seniors -in Montgomery
County public high
schools should contact
their guidance
counselorsfor further in-
formation, or call Gerald

-Woofter, 279-3606. -
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Montgomery County (Maryland) Sentinel, 9/16/76

Local students get
public internships

An estimated 50 selected county high

school students will serve internships

with public officials’ this year under a_

lederal grant,
The students, 25'each semester, will
spend four full days each week as unpaid

interns for the officials, who will include

School Supt. Charles M, Bernardo; Bar-
bara Gregg, director of the county Office
of Consumer Affairs; Royce Hanson,

chairperson of the’ Montgomery County -,
. Plunning Bdard Nnrman kaler

cial at the Smuhsuman lnsntute ac-
cording to Gerald Woofter, director of

the internship project.

The fifth day of the school week will
be devoted to a seminar on careers in
public offices.

The program is being fin‘anced by a
$37,000 grant to the school system from
the U.S. Office of Educatidgi.

Students participating in the pro-
gram will be granied threé credits, or
lhe equwalgnl cn‘ cluﬁe to 400 f:llx hnurs

dcnls wﬂl be per:mned 1o lake as rmny,
as (wo independent study courses in ad-
dition to their internships.” _
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Mantgomery Cé-uhty (Maryland) Jourﬁal '9/2/76

50 Internships Offered'
ngh Sch_ool Students-

Journal Staff

On-the-job mlernships for 50 of the
county’s brighlcst high school juniors

- and seniors are available for stu-

dents interested in gnvernment ca-
Teers,

. The internships, lhE result of a $37,-
DDD grant to the school sytem from

the U.S. Office of Education, will last
for six months and are designed to
give students insight into govern-
,ment at local, state and natiﬁnal gov-
"ernment lev els.

‘The students— 25 each scinester of

the coming schonl year — will spend
four full days each week as nonpaid
special assistants in training. On.the
fifth day, thy will come together for
a weekly seminar that will-focus on
career opportunilies in-public service
and opportunities to tackle case

study mapagement problems. In
addition, the inter rns will return to
their schools periodically to relate
what they have learned, lo serve as
teaching assistants, and to counsel

" with teachers on social sludles cur-

riculum development.

Thu prngram {5 being organized in-
cooperation with The Academy for
Educational Development, Inc,, as
onc component of a two- state,
federally-funded program . in career
educaltion, ,

Interested juniors and seniors in
Meontgomery County public high

“schools skould contact their guldance

counsclors for details {it getting in on

" the program, or.call Gerald Wm:fter.

279-3506.
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The Advertiser 8/25/76

Career Education Interns

A $37.000 grant to the school system from the U.S, Of-
fice of Education will ba used for fifiy high school students
for half-yoar internships with public officials at top levols of
focal. state. and the national govornment,

The students, 25 in each semaster. will spend four full
days each wook as nonpaid, special assistants-in-training.
On the fifth day, they will come togsther for a wackly
saminar that will focus on career opportunitias in publie sar-

-vice and opportunitios to tackle case study managemant

problems. In addition, the intarns will raturn to their schoals
periodically to relate what thay have learned, to serva a3
teaching assistants, and to counsel with teacheors on social
studies curficulum developmant.

Tha program is baing organized in cooparation with The

- MAcadamy for Educational Development, Inc., as ono compo-

nent of a two-state fedarally-fundad program in career
education, ,
Interasted juniors and seniors in Monigomery Caunty
public-high schools shbuld contact their guidance counselors
for further information. or call Gerald Woofter, 2792-3144,
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“Better things to do at midnight”

Nix asks citizen study of BOE

“If you want to get to Boston these days,
you don't take a stage coach,” Board
Member Roscoe Nix said to his col-
leagues. suggesting that “most of wh.' e
do may be obsolete.”

Nix said the Board is not being as
responsive as it should to all citizens; that
it spends too much time in unproductive
meetings: and places unreasonable burd-
ens on MCPS staff members.

“We need to look at what we're doing,”
Nix said. “There are more important,

more beneficial, mare healthy, and more
desirable things to do with our time than
hold meetings until midnight.”

Nix has proposed a “blue ribbon
commission’ to study how the Board of

Pulse of lite

Education is managing its time and using
MCPS staff, and 1o make recommenda-
comrmission, composed of from 5 to 9
citizens, would not only laok at the way
the present Board works, but at how
Boards over the past years have worked. It
would interview present and past Board
imembers, MCPS staff, community and
civic organizations, members of employ-
ee associations, MCCPTA, and news
reporters who cover Board meetings.
Nix told his colleagues he isincreasingly
concerned about the amount of time
Board members spend with each other in
meetings, cut off from the communities
they serve, "“We develop a kind of

arniber _
i | S L

I -
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A mother practices CPR — “The Pulse of Lile” — on a manikin baby. Westhrook ES and

Springbrook H!

ave instituted CPR courses for interested staff and students, and now MCPS i

preparing 4 training program to teach physical education teachers and coaches the technique.
The Montgamery County Heart Association has donated 24 practice manikins for the courses,

o $ee story on page 3.
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:. Photo by Sonia Metebky
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arrogance when we are exposed only to
one another,” he said. "We might believe
we know what’s best for the community,
when we really have no way of knowing."

He complained that he no longer had
time to read anything but mountains of
Board materials. 'l would hate to haveto
admit that after four years of Board service
1 had not read a single book because | had
been spending all my time meeting,” he
said,

Nix confessed that one of the reasons
he voted to hire Charles Bernardo as
superintendent was because “he said he
would try to reduce the number of Board
meetings. Now he's complaining that he
hasn't had time to read any books,
either,” Nix said with a laugh. “Superin-
tendents ought to be reading and writing
about the state of education in this
country. Wouldn't it be terrible if Dr.
Bernardo, when asked to write an educa-
tion article for the New York Times could
only write about how the Board of
[Fducation meets in Montgomery County,
Maryland?” -

When asked to comment on the Nix
proposal, Bernardo confessed he had
“diffitulty squeezing what | consider the

“important functions of the Board of

Education into the schedule,” adding that
he believed the Board ought to spend
more time on program- development,
curriculum and instruction, program
evaluation, and quality assurance, '

in a memo, Bernardo noted the recent
upsurge in the number of Board meetings
{77 in 1975 as compared to 43in 1965}, and
the sharp increase in clerical and adminis-
trative time needed to prepare Bpard
materials, “There is a problem, i think,”
Bernardo said, "when a staff tends to
spend more and more time being respon-
sive to the demands of the Board of
Education. That can only mean they are
less and less responsive to the needs of the
schools.” _ —

“1 am also concerned about the impact

- of an inordinate. number of fourteen-

hour-days on some individual staff mem-
bers’ personal lives,” Bernardo con-
cluded. “Yes, | endorse Mr. Nix's
resolution with great enthusiasm.” '

Although, the Board seemud to favor
Nix's proposal, a vote on it is not
scheduled until Jan, 24. Since Nix pro-
poses a long-term look at the problem,
Board president Herbert Benington sug-
gested some short-term action is needed.

{continued on page 7)
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«1977 school calendar adopted
pending negotiations outcome

The Board of Education has adopted a
1977-78 school calendar that includes ten
paid holidays, six professional days, and
185 instructional days. The calendar is
tentative, however, until employee nego-
tiations are completed since the number
of work days is negotiable.

A unanimous vote to honor Dr. Martin
Luther King, Ir., added Monday, January
16, as a holiday. In exchange, a new year'’s
holiday on Monday, Jan. 2, was deleted.
The 1977-78 school year will begin the day
after Labor Day, Sept. 6, and end June 20,
1978.

Dr. King’s birthday was made a school
holiday several years ago, but this year it
fell on Saturday; next year on Sunday.
However, Board members felt it was
important to make Monday, Jan. 16, a
school holiday, “not only as a tribute to
the memory of Dr. King, 'but to the
significant contributions all black citizens

—— e — —— — C——— —— — —— — ——

have made to this nation,” Board member
Blair Ewing said.

Several Board members commentedon .

complaints from citizens and staff about
the length of the school year, but Board

‘Vice President Elizabeth Spencer con-

ducted an informal study and found
MCPS closed within a day or two of every
other school system in this area. “What
makes our school year seem longer,” she
said, “is the number of holidays and
professional days.” But this community
seems to prefer that.”

“I hope people understand the trade-
off required for getting a nonstate man-
dated holiday like George Washington’s
birthday,” she added.

The tentative calendar is shown below.
If the number of duty days is changed by
the outcome of negotiations, the calendar
will be amended later.

1977-78 school calendar

3977
une 21

e 22-July 20

Professional half day for summer school teachers, grades 9-12
First session summer school, grades 9-12

HOLIDAY — lhdependence Day — Schools and offices closed
Professional half day for summer school teachers, grades K-8
Professional half day for summer schaol teachers; gro &7 "-12
Professional half day for summer school teachers, gra: K-8

Professional half day for summer school teachers, grades 9-12
No school for pupils and teachers — A&S leave encouraged.

Professional meetings — no school for pupils and teachers

HOLIDAY — Martin Luther King, Ir.’s birthday — schools and offices

Professional day — semester break — no school for pupils

july 4
July 5
]ufy,G-Aug. 2 Summer school session, grades K-8
july 21
July 22-Aug. 18 Second session summer school, grades 9-12
Aug. 3
Aug. 19
Aug. 22-29
Aug. 30-Sept. 2 Professional days for teachers
Sept. 5 HOLIDAY — Labor Day — schoois and offices closed
Sept. 6 First day of school for pupils :
Sept. 13 Rosh Hashanah — no school for pupils and teachers
Sept. 22 . Yom Kippur — no school for pupils and teachers
Oct. 13,14
Nov. 24, 25 HOLIDAYS — Thanksgiving — schools and offices closed
Dec. 26 HOLIDAY — Christmas — schools and offices closed
Dec. 27-30 Winter vacation — no school for pupils and teachers
1978
fan. 16
closed
Jan. 30
Feb. 20

closed
March 24, 27

RIC
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HOLIDAY — George Washington’s birthday — schools and offices

HOLIDAYS — Easter — schools and offices closed

Spring vacation — no school for pupils and teachers
HOLIDAY — Memorial Day — schools and offices closed
Last day of school for pupils; dismissal after lunch

— e —— ——

Two PE courses
offered by Bowie

Two off-campus graduate level physical
education courses are being offered by
Bowie State College this semester.

Seminar in Advanced Modern Tech-
niques of Coaching Track and Field (P.E.
0835.505.196) is scheduled for Mondays,
from 7 to 10 p.m., in Team Room 1 at
Springbrook HS, jan. 17-May 2. Three
graduate credits.

Seminar in Advanced Modern Tech-
niques of Coaching Volleyball (P.E.
0835.504.196) will be offered Wednesdays
from 7 to 10 p.m, in the Girl’s gym,
Northwestern HS, Hyattsville. The three-
credit course runs Jan. 19-April 27.

Register at the first class; late registra-

_tion at the second class meeting. Tuition is

$45 per credit: s
For further information, contact joseph
Behrmann, seminar coordinator, at

Springbrook (622-0710) or at his home
(577-4181).

SASG Meeting

The Suburban Area Study Group will
meet Tuesday, Jan. 18, from 9:30 to 11:30
a.m., at the Silver Spring Library, Dr.
Robert O'Reilly, MCPS director of rese-
arch and evaluation, wil! -peak on “Test-
ing and Evaluation.”
Inacgural Concert

The Darmascus High School Concert
Band, directed by Matt Kuhn; will play a
concert for President-elect Jimmy Carter
and Vice President-elect Walter Mondale,
st the Maryland Inaugural Reception, to
be held Tuesday, Jan. 18, at the National
Visitors' Center at Union Station, Wash-
ington, D.C. A musical group from
Wheaton High also is playing.
Dance Concert

The physical education classes at Woot-
ton HS will present a dance concert
Friday, Jan. 28, at 8 p.m. in the school
auditorium. According to teacher/dance
director Marion Griffin, the show will be
“a fun night, with jazz, bluegrass, mod-
ern, tap, and creative dances.” Tickets are
$1 at the door.
Free Concert

The Montgomery County Prep Sym-
phony (John Gerschefski, conductor) and
the Montgomery County Junior Sym-
phony (John Bauer, conductor) will
present a free concert at Northwood HS,
on Sunday, Jan. 23; at 3 p.m.



Westhvook parents pracilce the two-rescuer CPR method on manitkin “Resusel Andy.”

Photo by Sonia Metehky

Schools join fight to save
more heart attack victims

Many heart attack victims die because
trained help doesn’t reach them in time.
Many who suffer cardiac arrest could be
sived if more people knew how to
administer Cardic=Pulmonary Resuscita-
tion (CPR) — or “The Pulse of Life.”

CPR — used only when the heart stops

— has been employed for some time by
mgdical and rescue personnel. Mow the
Heart Association is joining rescue squads
and fire departments across the country in
a nationwide campaign to educate the
general public in this lifesaving tech-
nique.

CPR combines mouth- to-muuth resus-
citation with manual chest compressions
to force oxygenated blood to the brain

. and other vital organs when a victim’s’

breathing stops. If the brain is without
oxygen for five minutes, permanent
damage is probable and chances of
survival reduced.

While heart, attacks are the most
frequent cause of cardiac arrest, it can be
caused by drowning, insect bite reactions,
drug overdoses, and suffocation.

Several MCPS schools have joined the
effort to teach people the proper CPR
technique. Springbrook HS offers an

ERIC
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after-school course for interested stu-
dents and teachers. At Westbrook Ele-
mentary, 15 people (mostly parents) took
a nine-hour CPR course taught by B-CC
Rescue Squad paramedics.

CPR courses are free, except for a 25¢
training manual, and the Heart Associa-
tion supplies all training aids. For the
Westbrook course, the B-CC Rescue
Squad loaned their life-like manikins with
inflatable lungs.

To complete the course and receive
cer.;iication to administer CPR, a person
must pass written and practical exams. To
maintain certification, a four-hour re-
fresher course is required within a year.

The Heart Association is anxious to train
as many people as possible, and hopes
eventually to have one trained phymcal
education teacher in each school “
there will be someone at every schonl
sports event to handle emergencies.”

Many, rescue squads have trained CPR

instructors who will teach interested .

groups of 15 or more.

For additional information about CPR,
and how to enroll in a course, call Margot
summers, Montgomery County Heart
Association, 657-8878. ?O

69’

MCPS to begin
CPR training
for some staff

MCPS will soon begin a training pro-
gram to teach physical education teachers

' and coaches how to administer cardiopul-

monary resuscitation. (See related story.
about CPR elsewhere on this page.)

The training program has been worked
put by the Department of Curriculumand
Instruction, in cooperation with the
Montgomery County Heart Association.
At first it will be offered only to healthand |
physical education teachers, coaches, and
athletic directors, but eventually to any
interested edudators and to students.

"The Heart Association wants us tostart

- training kids in this technique,” said Bill

Kyle, coordinator of physical education.
“We want to do that, but we want to get
teachers and coaches traified first.” Kyle,
and colleagues Pat Barry (PE coordinator)
and Bill Hauptman (coordinator of health
education) are working out details of the
training program.

Later this month, the Heart Association
will conduct a one-hour lecture-
demonstration on CPR Thursday, Jan. 26,
at 3 p.m., in the Wheaton High auditori-
um. Eligible teachers are invited to attend
this introductory session. '

Thirty of these will be selected to take a
more advanced six-hour course (three
two-hour sessions on Feb. 17 and 24, and
March 3). Some of these will go on to
become CPR instructors, by taking a two-
day, 16-hour course at the Public Service
Training Academy in March.

Those who successfully complete this
course will become certified CPR instruc-
tors and will conduct courses for other

_ teachers as part of the staff development

program. The instructors will be paid $100
for each course taught.

The program came about because tk. -
Montgomery County Medical Associa-
tion stopped supplying volunteer doctors
to provide emergency care at high school
football games. Kyle found paramedics to
cover the games, but it made him think
“there are other activities asimportant to,
cover as football.”

Since then he, Barry and Hauptman
have been seeking a way 1o train MCP5
staff.

“The Heart Association has been most
cooperative,” Barry said. “They have
given us 22 CPR kits (a programmed
instruction unit in CPR) and enough
instruction books for each high school.”

The Heart Association also donated 24
practice manikins — 12 “Resusci-Andys”

(continued on page 7)



Executive High School Internship:

“The best thing that

Director of Program Planning and Evalua-
tion for the National Institutes of Health,
went to his NIH office through most of
Christmas vacation because he didn't
want to “miss out on anything.” .

“He's got a fascinating assignment,” -
Woofter commented. “He's been sitting
with a group which is trying to determine
what the strategy toward medicine is
going to be over the next ten years, and
whether or not we're moving more
toward preventive medicine.”

It's this kind of challenge that is making
EHSI so successful. “Not only dokids geta
chance to try out.career fields before they
go to college,” Woolter said, "but they’re
seeing them at a level most high school
students would never see.”.

EHSI is a national program begun in
s . _ 1971, and is funded here this year by
#® ‘ o Ry’ TR HEW’s Office of Career Education. It is
’ one of several alternatives MCPS offers

David Breslauer researched and wrote ;:mjem while serving as intern to superintendent of schools Charles
Bernardo, but perhaps the most exclting part of his job is taking part in high-level decision-making. Above,

Woofter keeps the guidelines flexible

Breslauer (right) and Bernardo (center) talk with former County Council president Norman Christeller.

* A Wootton senior reviews and anal-
yzes the budgets for five small county
agencies.

¢ A Woodward senior does comparis-
on shopping and spots misleading or
fraudulent advertising for the county's
director of consumer affairs.

& A Northwood junior monitors court
roceedings and reports what'’s happen-

]

=

g to the State’s Attorney.
s A B-CC senior inspects apartment
buildings, reporting check-list violations
to the Executive Director of Landlord-
Tenant Affairs for Montgomery County.
& A Rockville senior travels to out-of-
town planning conferences with toplevel
American Red Cross executives,
® A Seneca Valley senior sits in on
executive staff meetings with the superin-
tendent of schools — and makes huguews
known whenever he likes. R

gifted and talented high school juniors
and serjors from 17 states who are
learning about organizational leadership
from the top — as Executive High School
Interns (EHSI).

“These aren’t Mickey Mouse volunteer
assignments,”’ said Gerry Woofter, the
teacher-specialist who coordinates EHSI
in MCPS. “The students work with top
level public administrators, and are given
responsible assignments.”

Each intern works full time — for one
semester — as a special assistan{ to a
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government executive or administrator,

-.and is expected to perform all the tasks

any regular paid assistant might, including
attending meetings, preparing reports

+ and making policy recommendations.
Some of them have become 'really
wrapped up” in their jobs, Woofter said.
" Alan Benheim, a science schalar from
Northwood who's working with the

" to meet the needs of those

in -the
program, bui interns are not required to
go to school during the semester ‘they
work. They must keep a daily log of their
activities, and write a paper about their
experience. They receive three credits in

social studies and a half-credit in English
for the internship.

Several students are carrying additional
courses, however: ‘“rough inde-

intern i;na i;:,n'i (left) and Street 70 diiﬁ;ln:lgng Allen talk over ph convert former 'y’ &Fvg

elementary school into 2 community theatre.

Sy
7 %o..



Ver happened‘ to me”

pendent s:udy. A Richard Montgomery
senjor assigned to Street 70 found mostof
her eight-hour work-day was in rehearsals

. and productions at night and on wee- -

kends Therefore, she decnded to 80 te

wamed to take,

= A Wootton senior didn't want to drop :

his 58MCI5 advanced math program, so.
he is keeping up with calculus by inde-
pendent study. “He dropsin once a week
to take whatever tests I've given the class
that week,” his teacher said, “but essen-

tially he’s doing it entirely on his own — .

and it's A work."”

. Inarecentgroup interview, the interns
talked about the program. All felt the
advantages far outweighed the disadvan-
tages, and none had any regrets about the
school activities they had to give up to
~become interns — even one who gave up
the lead in the senior play. Most seemed

to think their "active internships” were .

far better preparation for college or
career than their /passive classwerk" had
been, M

"There are net really many alternative
- programs for gifted students,” one com-
mented, eﬁd/ ‘there’s a lack of growth
opportunity.; Many kids are just plain
bereﬂ in schoel "

. » "High school today doesn’t expand
your mind,” another said. “The whole
idea seems to be to-meet the minimum
requirements and get out. | spent years

- just sitting around killing time, or watch-
ing a teacher perform. Now | am really
Iearning'

" another added. “I'm deahng with thmgs
that an adult would be doing. | am
occupied from the time | get up until I go
to bed at night. This program is great; it's
- the'best thing that ever happened to me.”
= . "The internship throws you out of the
jest, and that’s good,” said Jana Levinson,
a Richard . viontgomery senior whao is
serving her internship as an assistant
“director with Street 70, Montgomery
County Regreation Department’s theatre
company.
Recently interviewed on WINX radio,
Levinson said her most memorable expe-

. rience came on an ‘opening night when,

she 'saw that. some of her rehearsal
——suggestions had been incorporated into
the final préduction. “I really felt then
that what | had said was not just inane
{continued on page 6)
Q
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asslgnments are:
John Berry
Walter Johnson HS -

Alan Benheim
Northwood HS

David Breslauer ..
Seneca Valley HS

Terri Collins
Magruder HS

Elizabeth Fischmann
Bethesda-Chevy Chase HS

Jana Levinson
Richard Montgomery HS

Carlos McDonald
. Wootton HS

Jeff Orenstein -
Northwood HS

Donna Stengell
Rockville HS

Victor Turner
Woedwerrd HS

william Haussman,
Chief Administrative Officer,
Montgomery County Government

Dr. George C Murray
Director of Program Planning &
Evaluation, NIH

Dr. Charles Bernardo
Superintendent of Schools

Father Harold Bradley,
Director of International Programs,
Georgetown University

Themas Hamilton, Executive Director,
Montgomery County
Landlord-Tenant Affairs

June Allen, Director
Street 70, Montgomery
County Recreation Dept.

John Short, Director
Montgomery County Budget & Research

TR

Andrew L. Sonner B

Montgomery County State’s Atmrney

Harriet Robinson, Executive Director
Montgomery County Chapter
American Red Cross

Barbara Gregg, Director
Montgomery County Office
of Consumer Affairs




internship

(continued from page 5)

prattle but that it meant something,"” she
said. “lt made me feel really good to know
the company valued my opinion, that |
was listened to, and that | had impact on
that show.” '

"Now that I'm working as a responsible
adult in what - Gerry (Woofter) calls ‘the
world of work,”’’ she added, "'it makes me
feel really good about myself. | know now
| can handle these things. Everybody in
the Street 70 Company is really helping
me alot. l just feel great about the whole
program.’

She highly ret‘ﬂmmends the programto
ather seniors. "By 12th grade, we’re ready
to be thrown out of the nest. This program
gives us the experience — before we
leave home and go away to college — of
having to discipline gurselves, set pnc:rl-
ties, and structure eur own time. It's a
valuable learning — and growing —
experience we just dof't get in school."”

The interns meet with Woofter each
Friday morning to work on assignments,
talk about their jobs, and thrash out
problems. Woofter keeps careful tabs on
what each intern is doing through these
weekly seminars and each intern’s log. “If
we find that some employer has assigned
the intern to stuffing envelope, or
collating booklets for three straight days,”
he explained, “then I might call that office
to remind them of the purpose of the
internship.”

However, almost all-of the interns
report that not only have they gotten
valuable training from their executives,

“There hia special chemiitry that develops between a
sponsor and 2 kid in many of the intern assignments,”

Woolter said. Jana Levinson (above, left) with Street 70
directar i Afen, says the nicest part of the intern
program - . g Weate d fike a “respon e adult”
and “a e pﬂﬂm, rather than ﬁsl a student.

Aruitoxt provided by Eic:

Eight of the ten “pilot” interns pose for the camera at a recent seminar session. Front
Stengell, Rockville HS; Elizabeth Fischmann, B-CC HS; Alan Benheim, Northwood HS;

I ta r., are Donna
and hﬁ; Levinson,

Richard Montgomery HS. Rear, |, 1o r.; Carlos McDonald, Wootton HS; Jelf Orenstein, Morthwood H5; David
Breslauer, Seneca Valley HS; and Victor Turner, Woodward H5. {Absent when the photo was taken were John
Berry, Walter Johnson H3, and Terrl Collins, Magruder HS,)

but have been assigned respcmyble tasks
to dD on thEIr own.

of wgrk, one intern commented. “Actu-
ally, it makes you realize how much work
you have to do to prepare for a full-time
career.”

Several interns commented that their
biggest problem was writing letters,
memos and reports in clear, concise
English. They felt their training in English
composition and grammar had been
poor, and several said they planned to
sign up for a good course in writing skills
before they go away to college,

All agreed that the experience had
raised their level of maturity and that it
would be tough to go back to the
classroom next semester. Woofter antic-

ipates that many intérns will have “re-"

entry’”’ problems. “It will be difficult for
them to go back to bells and schedules,”
he said. But on the other had, he points
out, many have a much clearer idea of
career goals, and what they need to do to
achieve them. "'Boy, will they knuckle
down and apply themselves in the classes
they need,” he said.

The 10 young men and women (two

juniors and eight seniors) participating in
the pilot internship r m this semes-
ter, will visit high schowis s january to talk
with students interested in applying for
EHSI in the second semester. ThHe interns
(and Woofter) report that college admis-
sions officers are “very impressed”’ and
tend to look favorably upon students who
have héén Executive High School Interns

second semestpr, “and s already takmg
applications and searching for appropri-
ate plaiements “We try to find an
executive in each career field our intern
applicants are interested in,' he said, “but
we are limited to public service organiza-
tions. Perhaps in the future we can
expand to the private sector as well.”

Students interested in ESHI should
apply through their high school counsel-
ors, who will forward applications to
Woofter. “or more infofmation about the
program, contact Gerry Woofter, coordi-
nator, Executive High School Internship
Program, Department of Curriculum and
instruction, MCPS, 850 Hungerford Drive
{Room A-242), Rockville, Md. 20850.
Phone 279-3360.
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ClVll AIR PATROL. Representatives of
the Cwnl Anr Patrol rnay comact jqul’
in the schools and to-distribute one
flyer or poster to each junior high.

" ANIMAL EDUCATION. The Rockville
Police Dept. may distribute informa-
tion about its Animal Control Educa-
tion Program to elementary schools ir
the City of Rockville,

COLLEGE FLYER. Marywood College-
/Mainland Institute may distribute one
copy of an information flyer to each
school. 7 -

YOUR GOVERNMENT. ‘Montgomery
County Serves and Needs You,” Coun-
ty Government publication, will be
sent each school for distribution tu
staff, and parentsthrough the youngest
child.

- INVENTORS DAY. The Patent and Trade-
mark Office will hold its Fifth National
Inventors Day Program, Saturday, Feb.
5, (1 to 5 p.m.) and Sunday, Feb. 6 (10
a.m. to 5 P. m) The Patem foice is’
way (Eunldmg 3 Crystal Pla:a)
Arlington, Va,

POTLUCK SUPPER. The QOutdoor Educa-
tors Association will hold a petluck
supper at Smith Center, on Saturday,
Jan. 22, at 7 p.m. All interested MCP$
“staff are invited. RSVP, 924-2626,

YOUTH ADVOCACY. Many youth in
Montgomery County need additional
adult guidance to help them cope with
the - pressures of adolescence. The
“Youth Advocacy” program needs
adult volunteers (at least 18 years old)
with spare time on weekends to
establish supportive, one-to-one rela-
tionships with youth in a social setting,
There is a special need for male
volunteers to be role models for
adolescent boys. The “'Youth Advoca-
cy” program, spensored by the Mental
‘Health Association of Montgomery
Caunty, |5_accéptmg apphcatlons for

Apphcat:an deadline is Feb. 2 Call
© 949-1255.

ARTS IN-SERVICE. Space is still available
for K-6 art, music and PE specialists in
the spring in-service course EL-20,
“Interrelated Arts in the Classroom.”
Submit MCPS Form 440-7, Registration
for In-service Course, to the Division of
Career Programs, Room % 232, ESC, by

\).”\, 21.
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LEADERSHIP ORIENTATION. The
orientation session for Phase |l of the
Leadership Training Program, Intro-
duction to Administrative Leadership,
has been rescheduiled for Wednesday,
Jan. 19, 4-5:30 p,m., in the Rockville
High School math suite, MCPS person-
nel who have completed Phase |,
Career Development for Leadership,
are invited. The 18-week Phase Il
program  discusses administrative
problems and develops management,
leadership,. and communication skills
essential to administration. The course
will include films, speakers, simulation
exercises, discussions of assigned read-
ings, and an,_ introduction to MCPS
administration. Phase 1l carries three
heurs of state-approved, in-service
credit and will be offered in two
sessions (Tuesday or Thursday from 4-
6:30 p.m.), limited to 35 participants
each. Participants must attend the
orientation session. For additional
information, call John Gannon, Staff
Development, 279-3482.

READING BAZAAR. The Montgomery
County Council of the International
Reading Association (IRA) will sponsor.
the Third Annual Reading Bazaar on
Wednesday, Jan. 26 from 2to 4:30 p.m.

-at Mark Twain School. Exhibits will
include many teacher-made activities
and materials for all grade levels, For

information, call Joyce Herman,
871-6696.
KINBERGA?TEN MEEI’ING. The next

whc meet VQLUNTARILY will be held
Tuesday, Jan. 25, 3:30 p.m., at College

favorite fl|m§, workmg with day care
children, field trips, and “What's good
for afive-year-old?” Please bring visual
winter and holiday activities. All inter-
ested in early childhood education are
welcome.

SUMMER RESEARCH. The New York
State Department of Health may distri-
‘bute an announcement of summer
research opportunities for Grades
11-12 students and teachers at the
Roswell Park Memorial Institute, Buffa-
lo. NSF and state support will be
provided on a matching basis to
qualified applicants.

SCIENCE STUDY GUIDES. Secondary
science resource teachers will receive
study guides prepared by WTOP-TV for
use with the weekly series “Britannica
Fresants,” which began Monday, Jan.
10, at 7:30 p.m. The guides are useful
for preparing follow-up lessons. In-
~uded are sample questions, informa-

“n < mmaries, vocabulary, and sug-
<% gaercises,

73 4

BOE requests federal
funds for Integratlr;n
SEDODDD in federal funds for a quality
integrated education program that would
involve 27 public and six nonpublic
schools. s

The Board approved submission of the
proposal, including $625,000 for an ele-
mentary component and $180,000 for a
secondary school component, last Tues-
day.

The elementary segment focuses on
basic skills in reading and math, human
relations and multicultural activities for
the public schools involved in the 1976-77 |
integration plan, plus 'six nonpublic
schools. '

The secondary component, an exten-
sion of the Richard Montgomery HS
Intergroup Relations Project, also in-
volves Seneca Valley high school plus the
ninth grades of Broome, julius West,
Ridgeview, and Montgomery Village
junior highs. The concentration is on
human relations activities, alternative
programs, and staff development.

If approved, funds would come from
the Emergency School Aid Act, enacted
by Congress to assist schools undergomg
desegregation.

Nix :
(continued from page 1)

He recammended an immediate look at
“better priority setting” by the Board, and
-asked each Board member to write down
his or her top priorities. Benington said he
and Board Vice President Elizabeth Spen-

cer would meet with Bernardoe and

Deputy Superintendent Donald Miede-
ma to establish Board agendas efficiently
and effectively. v

CPR
(continued from page 3)
and “Resusci-babies.” Board of Education
Vice President Elizabeth Spencer accept-
ed them for the school system at a
presentation last week. The Board has
indicated its support of the CPR training
program, as an effective — and less
expensive — alternative to hiring athletic
trainers for every secondary school.

A memo about the CPR training
program has been sent all secondary
school principals by Dr. Harry Pitt,
associate superintendent for administra-
tion. Questions about the program
should be referred to Barry, Hauptman, or
Kyle at 279-3144.



The [nlfowing supporting “services positions were
availahle Jar. 10. Applicaots st meet qualifications
sodic ated anel have exeellent human relations skilh.
Appic ations for Promotian (Form 446-6) or Transfer
{Fasrm 446-1) muit be received in Supporting Services
Persannel by Jan. 21, *Entrance level positions may be
filled 4t any tinte.

Library Assistant (11) — Educatibnal Materials Lab

{M-Th evenings, all day Saturday) — H5 grad or equiv.
* wraining and/or exp, in standard library pmcedures,

including reference and circulation dutie

—Special Education Aide (8) = 10 mo. — 2 positions
— Poole = H5 (4 hr.) Rulllng Terrace E5 (7 hr.) HS
yrad or equiv., knowledge ol child development.

Instructional Materlal Alde (8) — Oak View ES—10
mo, — 4 hr. — HS grad or'equiv.; some clerical exp.
and, typing. ’

—Teacher Auistant (8) —
1 hr, — HS grad or equiv.

Ltunch Hour Aide (i) — Cold Spring £5 — 10 mo. —
: 35 hrs /wk.

Hillandale ES —10ma, =

To err’is human . ..

Just to keep the record straight —
and the editor humble — please
change the date on the last week's
BULLETIN to read January 10, 1977.

The Gauhfrsburg Department of Parks and Recrea-
tion is accepting applications for summer recreation
positions. They include day camp director; swimming
instructors/life guards, playground supervisors and
leaders, pre-school coordinators and assistants, sports
camp difectars and staff, '

High school and college students and college
graduates are invited to apply by March 1. Salaries for
I0-hour week range from %70 to $150 a week,

ing on qualifications and experience,

For further information or an application, visit or
send a self-addressed, stamped envelope to: Gai-
thersburg Department of Parks and Recreation, 31
South Summit Ave., Gaithersburg, Md, 20760.

Anne Arundel County (Md.) Public Schools
{301-224-0111) needs elementary and secondary
principals for 1977-78. The Principalship of Mayo E5

- will be available Feb. Write for application to: 8. Lewis

Langdon, director of personnel, Anne Arundel

County Public Schoals, 2644 Riva Enad Annapolis,

Md., 21401, by Jan. 21. include four personal refer-
ences.
~Harford County ‘(Md.) Public Schools
-8 —?300) needs a Pupil Personnel Worker
elor’s required). Write for application to:
Personinel Office, Harford County Public Schools, 45
East Gﬂrdan Street, Bel Air, Md., 21014, by Jan. 31,

The Credit Union will close at 3 p.m.
Thursday, Jan. 27, so its staff may attend |
the Annual Meeting. Members are invit-
ed, 100.

Q
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voice, “this is your local radio station.”

MMN empLoyment OPPORTUNITIES

sInstructional Materials Alde (B) — Monigomery
village JHS = (10 man. 8 hr.) HS grad or equiv.; some
clerical exp. and typing.

*American Indlan Education Program Alde (l) =
Human Relations (Temporary, Full Time) — H5 grad
of equiv. Must have good communications, organiza-
tional, and record-keeping skills. Musthave excellent
human relations skills. Must be available for some
evening work, Experiedice with Ameriean Indian
cgrﬁmuﬁi!y hi hly desir hle

~ Waestern JHS has two wooden, drawer-
type library card catalogs and an atlas shelf
unit they will trade for almost anythmg
Call 320-3366.

DESC  (Developmental  Evaluation
Services for Children), a new Supplemen-
tar"y Ed ::rojett with nmhing to trade,
get its classrogm started. The staff would
especially appreciate a small trike, a small
round table (no bigger than 36" diame-
ter), a two-drawer file cabinet, and a
record player. Call Ray Bianco or Penny
Berry, 279-1064.

Harmony Hills ES has a dry mount
machine (Seal Co., Model Jumbo 150)
complete with tacking iron, in good

condition, for swap. Call 946-3404.

| smiLe
awHiLe

Freddie Evans, of the Information
Office staff, was beginning to sound likea
recording that Wednesday morning it
snowed so hard. The phone was ringing
off the hook with people wanting to know
if schools were going to dismiss early.
Freddie had her message down pat: : ““That
decision hasn’t been made yet, sir, but will
be made before 11 a.m. The fastest way to
find out if schools are going to close early .
is to stay tuned to your local radio
station.” '

“But,

lady,” interrupted a sardonic

caLenDar

1? U, Md. off- -campus courses begin

17 Special BOE meeting: Pragram Planniﬂgizval-
uation, 8 p Board Room

18 Teacher-Superintendent meeting,
Woodward H5*

18 Special BOE meeling; Eaard;’Staff/Com unity
dialogue on Woodside cluster, 8 p.m., Board
Room

19 Teacher-5uperintendent
YVootton H5*

A HOLIDAY — Inauguration Day — schools and
offices closed

24 BOE meeting, 8 p.m.,

25  Third grading period ends (six-week cycle) and
second grading period ends (nine-week cycle)

2%  Professional day — semester break — no
classes for puplls

26 Council on Instruction, 9 a,m., Board Room

26 Special BOE meeting: review of FY7B Operat-
ing Budget, 8 p.m., Board Room

kg Spécial BOE meeting: Board/5taff/Community
dnalugue on Takoma Park cluster; followed by
review of FY78 Operating Budget, 8 p.m,,
Beard Room

n Special BOE meeting: action on FY78 Operat-

3 p.m.,

meeting, 3 p.m,

Board Room

ing Budget
February
1 Repoit cards distributed (six and nine-week
cycle)
2 MCEA delegate assernbly, 4 p.m., fuliys West
JH5

2 5pecial BOE meeting: action on FY78 Operat-

ing Budget, 8 p.m,, Board Room

3 Special BOE meeting: public hearing on New

Hampshire Ave. Cluster; public hearing on

Woodside Cluster (if needed), 8 p.m., Board

Room

BOE mesting, 10 a.m., Board Room

Superintendent’s meeri~~ v *h A&S staff in

Area 455 (time & placy i s,

10 Special BOE meeting: public hearing on
Takoma Park Cluster (if needed): program
planning/evaluation, 8 p.m., Board Room

12 Abraham Lincaln's Birthday

13-19 Black History Week

14 Valentine's Day

14  Special BOE meeting: public hearing on
Secondary 5chools Report, 8 p.m.

16 MCEA Regional Meetings, 4 p.m.

17 Special BOE meeting: action on Mew Hamp-
shir  Ave, Cluster;=action on FY78 Capital
Budget, 8 p.m., Board Room

*The jan. 20 Teacher-Superintendent meelmg at
Magruder HS is cancelled because of the Inaugura-
tion Day holiday. Teachers from areas 4 and 5 who
would erdinarily attend that meeting, are asked to
attend one of the other twa that week — Woodward
HS, Jan. 18; or Wootton H3, Jan. 19.

Nan-Profit Org.
U.5. Postage Paid
BULK RATE
Parmit Na. 37
Rockville, Md.




ATTACHMENT 2f

Learning January 1977

6




Student executives learn leadersh

& A Wootlon senior reviews and am:ly;es Hur budggfs Iar [me smnll counly agencies.
® A Woodward senior does comparison shopping and spots misleading or fraudulent advertising for the

county's director of consumer affairs.

o A Northwood junior monitors court procéedings and reports what's happening to the Stale’s Attorney.
® A B-CC senior inspects apartment buildings, reporiing check-list violations to the Executive Director of

Landlord-Tenant Affairs for Montgomery County.

® A Rockville senior travels to out-of-town planning conferences with top level American Red Cross

execulives.

® A Seneca anlsy senior sits in on executios staff meetings with the superintendent of schoois — and

_makes his views known whenever he likes.

These MCPS students are among 2,500

gifted and talented high school juniors’

. and seniors from 17 states who are

IHTE.!H !AHA Levinson Illk; aver community
theater phiii w“h Street 70 Director /]lmg Allen

learning about organizational leadership
from the top — as Executive High School
Interns (EHSD.

“These aren’t Mickey Mouse volunteer
assignments,” said Gerry Woofter, the
teacher-specialist who coordinates EHSI

in MCPS. “The students work with top .

L

nar sevsions (B:luw) concentrate

R A e providea by enic [EEENENEEERNS

level public administrators, and are given

; respnnslble assignments.”

"Each intern works full time — for one
semester — as a special assistant to a
government executive or admmlstrator,
and is expﬁ:ted to perFurm all the tasks

mg atteru:!mg rﬂgetmgs, preparmg rep. ts
and making policy recommendations.
Some of them have become “really
wrapped up” in their jobs, Woofter said.
Alan Benheim, a science scholar from
Northwood who's working with the
Director of Program Planning and Evalu-
ation for the National Institutes of
Health, went to his NIH office through

~ most of Christmas vacation because he

didn’t want to “miss out on anvthing.” _
“He's got a fascinating assignment,”
Woofter commented. “He's been sitting

* with a group which is trying to determine

what the strategy toward medicine is
going to be over the next ten years, and
whether_ Jor not we’re moving more
toward preventive medicine.”

It's this kind of challenge thatis making
' EHSI so successful. “Notonly dokids geta
chance to try out career fields before they

go to college,” Woofter said, “but they're
seeing them at a level most high school
students would never see.”

EHSI is a national program begun' in
1971, and is funded here this year by
HEW'’s Office of Career Education. It is
one of several alternativess MCPS offers

gifted and talented high school students.

Woofter keeps-the guidelines flexible to
meet thé needs of those in the program,
but interns are not required to go to
school during the semester they work. -
They must keep a daily log of their
activities, and write a paper about their
experience. They receive three credits in
social studies and a half-credit in English
for the internship.

Several students are carrying additional
courses, however; most through inde-
pendent study. A Richard Montgomery
senior assigned to Street 70 found most of
her eight-hour work-day was in rehear-
sals and’ prodictions at night and on
weekends. Therefore, she decided to go to
school - half-time for some courses she
wanted to take.

A Wootton senior didn’t want to drop
his 85MCIS advanced math program, s
he is keeping up with calculus by inde-

" pendent study. “He drops in once a week ™

to take whatever tests I've given the class
that week,” his teacher said, “but essen-
tially he’s doing it.entirely on his own —
and it's A work.”

In a recent group interview, the interns
talked about the program. All felt the
advantages far cutweighed the disadvan-
tages, and none had any regrets about the

school activities they had to give up to
- become interns — even one who gave up

the lead in the senior play. Most seemed to
think their "‘a’ttive iﬁte{rnships" were Far

than their "passwe classwork” had been

“There are not really many alternative
programs for gifted students,” one com-
mented, and “there’s a lack of growth
opportunity. Many kids are ]ust plain *
bored in school.” )

“High school today doesn’t expaﬁd your
mind,” another said. “The whole idea
seems to be to meet the minimum
requirements and get out. | spent years
just sitting around killing time, or watch-
ing a teacher perform. Now I am really
learning.”

. “My job forces me to think about what

“Im doing and to organize my time,”

another added. “I'm dealing with things
that an adult would be doing. I am
occupied from the time I get up until I go
to bed at night. This program is great; it's
the best thing that ever happened to me.”

“The in: ‘nship throws you out of the
nest, and that's good,” said Jana Levinson,
a Richard Montgomery senior who is
serving her internship as an assistant
director with Sireet 70. Montgomery



@

ip fromtop T

County Recreation Department’s theatre

company.

Recently interviewed on WINX radio,
Levinson said her most memorable expe-
rience came on an opening night when she
saw that some of her rehearsal sugges-
tions had been incorporated into the final
production. “I really felt then that what I
had said was not just inane prattle, but
that it meant something,” she said. "It

_made me feel really good to know the

company valued my opinion, that [ was
listened to, and that I had impact on that
show.”

“Now that I'm working as a respaﬁsible:""’;

" adult in what Gerry (Woofter) calls ‘the

world of work,’” she added, “it makes me
feel really good about myself. [ know now
I can. handle these things. Everybody in’
the Street 70 Company is really helping me
alof I ]u;t feel great about the whole

_program.’

She highly recommends the pmgram to
other seniors. "By 12th grade, we're ready
to be thrown out of the nest. This
program gives us the experience — before
we leave home and go away to college —
of having to discipline ourselves, set
priorities, and structure our own time. It's
a valuable learning — and growing —
experience we just don't get in school.”

The interns meet with Woofter each
Friday morning to work on assignments,
talk about their jobs, and thrash out

- problems. Woofter keeps careful tabs on

E

what each intern is doing through these
weekly seminars and each intern’s log. “If
we find that some employer has assigned
the intern to stuffing envelopes or
collating booklets for three straight days,”

Q

RIC

Aruitoxt provided by Eic:

. \
he explained, “then | migh; call that office
to remind 'them, of the p'ii:u-\pose of the

Hnwever, almost all of t\l}e interns
report that not only have they gotten
valuable training from their executives,
but have been assigned responsible tasks
tc do on their own.

“It certainly doesn't get you out of alot
of work,” one intern commented. “Actu-
ally, it makes you realize how much work
you have to do to prepare for a Full time
career.’

Several interns commented that their
biggest problem was writing letters,
rmemos, and reports in clear, concise
English. They felt their training in English
composition and grammar had been poor,
and several said they planned to sign up

sident hﬁﬂimn Ehrllull!r (kﬁ) and Supltlmend:m Chuarles M. Bernardo.

-

=

for a good course in writing skills before
they go away to college.
All agreed that the experience had

raised their level of maturity and that it -~

would be tough to go back to the
classroom next semester. Woofter antic-
ipates that many interns will have “re-
entry” problems. “It will be difficult for
them to 0%0 back to Bells and sfhedules, he

many have a mu,t:h clearer ldea of career
goals, and what they need todo to achieve
them. “Boy, will they knuckle down and
apply themselves in the classes they
ﬁeed " he said.
1umc:r5 and Eght seniors) partn:lpatmg in
the pilot internship program this semes-
 (See Jast pagel

-Interhs

ter, will visit high schools in January to
talk with students interested in applying
for EHS! in the second semester. The
interns (and Woofter) report that college
admissions officers are “very impressed”
and tend to look favorably upon students
who have been interns.

Jooo s A&
(Fram page 5/




DATE

" NAME OF INTERN ~
| COORDINATOR
RATER i .
Check whether coordinator e

_ emplover
_faculty advisor

"To the Rater:

each of tle items

1-13,

1.

Si
10.

11,

12,

Check cither "yﬁg"‘g
V |
Presented an overvicw of the organizatien as féllows:f

J
!

below in the presentation.

Identified the priorities of the organization.

Described how organization assesses its effectiveness:
in reaching goals.

Demonstrated how priorities are reflected in operating

1

- Described how decisions are made on budget.

| . _ I:'
Identified sources of revenue and finance. ,
. I

?ans

difference between farmal

Presented urganizatlan ﬁhart and/or expla;ned funct
of major degartments and key people.

E;plained and gave examples of d
and informal organization.

Presentcd example of how a major dagiSLQn is made,,;nélu—
ding issues in dispute, those who influenced dEtisian, how
de¢ision was ultimately reaehed, and next steps Eabard
*implcmentatlcni

Described emplayer's scope of responsibility.

DESﬁfled characteristics of an EEfEEthE executive or

manager.,

Described constraints on employer's decision-making.

Described strategies for changed used by employer.

C errutiv; Hish School Intefn:hips of America. 1976.
riphts rescrved, v

78

Please usc this check list to assess whether the intern has coverad
“NO" for eacih.

.79




13-17.

13.
14,
15,

16,

17,

SEMINAR AND PROJECT CHECK LIST

 ATTACHMENT 3 cont.

Presented a cnse study of a mﬂ“lFEmDﬁC prab]gm‘ piving ;: }Egi, N0
the following information:

Definition of the problem. _
Cast of characters. _ ) _ _
Locus of decision-making power in the organization. _ N
Censcquences for people in rhe organization if the

problem is not solved. _ ~

Time frame for Séluticnf _ B -
Prggtn:ed an overvicw of carecer opportunities avalla— f

ble in the Drganlanicn‘ .

18. Types of pu%itlﬂns that exist or are anticipated--

' job descriptions L

19. Requisite training and experience for various po-

‘ sitions. v _ o
20, Range of compensation B

21, Entry-level pgsicians ‘and career ladder nppcrtu==

niti«:s, : _ -

e i e S s e

Use this space for comments on overall presentation and suggestions for improvement.

.79



ATTACHMENT 4

2/17 .
POLICY STUDIES IN EDUCATION

-~ 47% PARK AVENUE SOUTH * NEW YORK, N.Y. 10018 * (212)684 #6340

Executive High School Internship Program .
Montgomery County Public Schools

Policy Studies in Education 1s working with the Montgomery County
41ie Schools to evaluate the success of your Executive High School
Internship Program. We are particularly interested in your current
attitudes toward and understanding of yourself, school, and the world
of work.

Please complete this attitude survey by reading each question
carefully and checking the box which best describes how you feel about
the statement. There are no right or wrong answers, and you will not
be graded in any way. Your answers will help shape your county's
Executive High School Internship Program for future interns. We thank
you in advance for your help and cooperation. '

[

Name:_ B

Your internship placement:

Date this survey was completed:

Co
Faﬁ

[

| 8o ‘i o
A DEPARTMENT OF EDUCATIONAL HESE\AHGH COUNCIL OF AMERICA
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ATTACHMENT 4 cont.

Strongly No - | strongly
Agree Agree Gpinien Dicagrée | Disagree
1. Most things I'1l need to know about x
-when I enter the world of work I ean
dearn in school. .
2, Sometimes professionals do not have to
work hard to get evc "vthing done.
E‘ -
3. I believe i n handle myself well in
a working situation.
4, I &m abl: to identify my perscnal and ]
_eareer goals, .
5. Schools should not have to prepare
students for the "politics" of holding
a job in the world of work.
6. Sometimes people in the field of
public administration have to yield
to pressure by special interest groups.
7. I can identify and understand my
attitudes toward work.
8. Internship experiences help students
. decide on their future educatianal
plani. :
9.. Most skills taught in school are use-
- ful in the world of work. :
10. Students who do well in school will )

usually do well in the world of work.

82

W



ATTACHMENT 4 cc

Keroagly No = Strongly
Agrea Agr tnisn |Disagree | Disagree
11. All students need to know how to
interact with adults.
12. 1 feel capable of assessing my interest
in pursuing opportu “ties in a <hesea
‘career field.
13, Jobs can improve an individual's
personal qualities,
14. Students should nof question what
adults tell them.
15. f?iﬁﬁflﬂ of work, it 1a important .
to vespect other people’s cpinions
even vhen you think they are wrong.
16. Clear communicaclons with others is o
eggential in the field of publie
administration.
17. Gifted and talented students do not 7 ) -
really need to learn about the world of
work in high school since they will
probably bte going on to college or to
other d mal ining anyway, | _ e
18. Fulfilling your responsibilities is
something that cannot be learned in
school.
19. I feel capable of identifying my pre- ]
ferences in working situacions (such |
ag changeable schedules vs. steady
routines),
20. It i3 imcvortant for people to evaluate
thelr own work on a job.

O

ERIC

Aruitoxt provided by Eic:
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ATTACHMENT 4 cont.

Strongly No Stronzly
Agree Agrze Opinion agree | Disagree
21. It is important to recognize and
: appreciate joba that are done well
by others.
22., The only people Who get good jobs
aré those who go to college.
23, Tour attitudes toward working are }
fairly well established by the time
you graduate from high school.
24, A ?gsizive':elatianshig ameng workers
can significantly affect the quality
of the work being carried out.
25. Each job iéé have can teach you some-
thing new baut yourself.
v R
26, Decision making 1s not such an impor-
tant thing te master since you can '
alvays change your decisions.
27. Mosz professionals need lictle assis-
tance from others in completing their
work.
28. In the fleld of public administration, g
there aré certain jobs which should not A
be given to women or Blacks. i
29. - Self-esteem and self-confidence are T
cricdical to getting and deing well in
a job.
30. The only real reward in a job i3 the
paycheck.

ERIC

Aruitoxt provided by Eic:
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ATTACHMENT 4 cont.

Strongly

Agree

Stronzly
Disagree

3.

Adules in the world of work do not let
hgir emotions affect theilr behavior.

32.

An employer, in many ways, can be
similar teo a teacher.

3.

Before making personal or career de-
eisionz, students should have an
underétanding of their own.value
lyatem.

- b — —

3‘-

Hhile wafking an & jab; you may use
-the same skills you used as a
student. -

[

35, I don't know what is important to me -
in ehoosing a career.

36, I understand my personality well
enough to make a reasonahble career
cholce, '

37. I car analyze my Etﬁgngths and weak-
nesses =ffectively erough to choose

& career field of interest.

38, 1 have difficulty in conducting a
pesting or speaking in front of a
group of people.

39. I feel that once I set my career goal
I will work hard 2nough to reach it,

40,

Raﬁing anntng student L] elass ﬁfe-
sentation can help you learn about

yourself,

O

ERIC
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ATTACHMENT 4 cont.

strongly No ) Strongly
Agree Agree Opinion |Disagree |Disagree
41. Fnowlng what your limitations are is
: just as important as knowing what
* your talents are. ’
«2, Host prufessionals in the field of
pubiic adpiniscration sre exceptionally
iptelligent Individusals,
43, S% lerus should have aeveral work
ExﬁéfizﬂﬂésighsluﬁEEEg or for pay-—
YWefzre tiey Aenve bhigh school.
Y ,
&s, ir mr for high schoel
stedenis Lo talk ro different peaple
shov-. thiiy work and their lives. *
45, Srwdenes vho do very well in schrol
cso’t have real inf Tle ~ua.
il ostions ae avi oy studanbr cdo.
7 {
4%, Hav . .g goud czlariouships with <dults -
im an iaportant learning /xririonce
iur students.
47. I underetand the d4frorenny betvaen my
{ntercsts and wy abilities, .
g} = - = — = T | A e 555 o et - m—— ——— = = =
4¢. Jmary students are naturally vegz
~ aquipped to enter the world of work.
49, It ig not proper for women to be as
- -*  aggresaive as men are in getting ahead
in tFE business world. :
S S — . . e R
30. Outsgféschaal learning experiefnces =
ecan bé as valuable as school classes
and activitics,

ERIC

Aruitoxt provided by Eic:
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Strongly
Agree

Disagree

Strongly
Disagres

Sli

1 feel I am able to handle the
pressures of having a Job with
reaponsibilicies.,

52,

‘of teaching
with adults.

School does a good Job!
students how to intera

— —— X ——
Highly intellijent public administra-
tors will not be able to develgp
Eusitivg relationships with the .
wvorkers they supervise.

Hameﬁ ghould take sﬁbafdinéte rélééi
in the vorking world more often than
men.

whea I have to take part in large
geoup discusaions.

1 do not have much ﬁélfsgaﬁfiaen;a

Q
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ATTACHMENT 5

WORK HABITS PROFILE

NAME OF INTERN ___

SPONSOR -

COORDINATOR ___ -

DATE ," R

To the Sponsor: Please rate your intern on- the extent ‘to which each of the
following work habits has buen demonstrated.

HIGH ‘AVERAGE LOW
1. Promptness-~in arriving at the internship,
in completing assignments, etc. 1 -2 3 4 5
2.  Appearar :e--appropriate dress 2. grooming. 1 2 3 4 5

=
nN
w
B~
w

3. Dependability--in meetiuf s¢wm’ cments.

4. Discr ,etion—-resPEEtinL connidenciality of \'
sitvysione, 1 2 3 4 5
5. Sengi:ivity~ olating well to a variety of
penvie. : 1 2 3 4 5
6. Flozibiitv--veacring to new and unanticipated
situazions. . : 1 2 3 4 5
7. Independence--ability ‘to work wichout constant _
supervisiaﬁ. } 1 2 3 4 5
* B,  Accuracy--ability to follow difectians,
" attentive t¢ “etails, able to obtain . _
information and canvey it accurately. 1 2 3 4 5
9. Maturity--seriousness in apprgazh to )
internship. _ » . . 1 2’ 3 4 5
10. Creativit -—ability to generate alternative . }
-solutions to problems. ‘ 1 2 3 4 5
! '
1l. éttigud e=-a positive outlook on the assign- , ) _
ment, a willingness to undertake tasks. ' 1 2 - 3 4 5°

What specific improvements afé'ﬁgeaéﬂ in the intern's work habits? Please eipisig}

4

&8

. At_ademy fnr Educal;iana'! Dévalapmént, Inc., 1975. All rights reserved.
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E*XECUT!VE MYTH INVENTORY  ATTACHMENT 6

NAME OF INTERM

COORDINATOX .

DATE e

Y]
. @
Instructions: Read each item carefully and decide whether you agree o !
or disagrec with it. Then checi the appropriate colufin for cach item.. 2 e
. ) . .9 =
1. The principzl way to get a mid-level exccutive to work harder —
and better is to gzive the person a higher salﬁfyi )
2. All successful executives carty out their professicnal duties
in more or less the same way.
. If you arc a successful executive, you will not make &ll the
important dccisions yourself.
4. Most hizhly'paid executives have not had expensive educations
2t privace colleges and business schools.
5. Most executives arr guneralists rather than experts in some
specialized field. ) :
6., A poor executive sets the goals for subordinatcsz-and then
tells thenm how to achieve those goals.
7. All large organizations makp exesutives cold, impersonal, ‘and
burehucrat;c, and ncthing muah can be done abaut ic.
8. The only reason executives usfk fsr large organizations is to
earn a living. B .
.9,  An executive's emotional.and spiritual needs are filled by his
- or her family and close frien: 3, while the job £ills the eco-
nomic needs. : ]
: | tons v o nanod e =
10. The worzt way for executives to get people to work harder in an
organization is to make them a little afraid of losing their
jobs,
11. Pecople at the top of the organization should make all major
a decisions affecting the cfgailzatian and those belaw should
accept those dgCLSlnns.~
12. If an exccutive gives enplDyEﬁs more ‘information than they
gctually nced for their immedi: te tasks, they will misuse the
i“fﬂfﬂﬂﬁ;?ﬂi L L

¢ Exceutive High School Internships of America, 1976. Aill rights reservod

88 §9




13.

14.

15.

16.

17.

19.

21.

22,

24-

25i

ERIC
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ANMIACHMENI 6 cont.

3

Most cmployees are intcrested in the exccutive's evaluation
of how they are doing on the job, whether-or not it is di-
rectly rclated to a pay raise. . :

1f the exccutive glves middle- and lower-level employces a

large vofce in deciding how an organization does its work,

they will try to arrange chinps to decrcase thelr work locad

and responsibilities.

Exccutives 1
ro

nonprofit orpanizations are less efficient than
those in pr ,

n
fit-making organizaticns.

thani;aci@ns work best when exccutives have formalized
explicit rules that guide em; 'oyee behavior in virtually
every zituation.

Exccutives can take steps to make sluggish burcaucracies more
responsive to the needs of the peaple they are supposed to
serve,

You can .alvays change the belizvior or an organization By
changing the kind of people who go into that organization;
for examplce, a police force will be more tolerant if it
recruits a large number of racial mlnar;ties to become
policeme:.

A supervisor ih an organization is effective or not depending
on the personal ability of the supervisor, not on how much
authcrlcy is conferred on his/her position.

The informal grours of executives that seem to work together
in large organizations are more influential in determining
it success or failure than their titles and functions as

"described in an organization chart.

The executive can get orders carried out best by issuing
instructions and then checking up to see that they are
being carried. out.

If an exccutive wants to change the-way the organization
operates, the best thing is to call in ?ﬁ outside expert
who can figure cut what to do. j '

For -an organization to operate effectivél;, it is important
that members of the organization do not always go through

" channels in giving instructions, lnfafmatinﬁ ecc.

Public organizations tend to be more incffective because their

executives are bound by civil service regulations, while execu-

tlves of private organizations can hire and fire ac will.
Ezecutives do no clerical work.

Most executives work very hard. 5;6)

agree




PERFORMANCE OBJECTIVES 1
(INTERN)

NAME OF INTERN

'NAME OF SPONSOR

COORDINATOR

DATE __

To the Intern: Rate your Sponsor on the extent té which
that individual met each of the following obligatioms in
the Memorandum of Understanding and circle the number
which best fits your response t» each item. l=always met;
2=very frequently -met; 3=moders.ely met; 4=cccasionally
met; and 5=never met.

always met
very frequently met
moderately met

1. Grganigatianal Overview: Briefs the student about the
organization, including priorities; major programs,
products, or setvi:eg, finances; organizational struc-
ture; etc.

ey
[
ha

2. Activities: PfcvideS the student with opportunities
to accompany the Sponsor to staff meetings and con-
ferences and undertake special assignments. 1 2 3

3. Eusiness Procedures: Advises the student on behavior
appropriate for meetings and in relating to staff,
clients, and others, Provides information on hours,
office procedures, and appropriate dress for staff in
the, organization. : 1 2 3

4. Staff Briefing: Briefs key staff members at the begin-
ning of the internship about purposes of the program
and roles and functions of the Intern in the organi-
zation and solicits their cooperation in providing
support and supervision for the student.

=t
Tk
had

5. ‘Intern Conferences: Designates a regular weekly
meeéiﬁg time with the Intern in order :: review the
student's progress, share observatic s, answer
questions, assess overall performance, suggest
areas of improvement, and provide general support
and encouragement. 1 2 3

o ‘D Academy for Educational Development, Inc., 1975. All rights reserved.

ERIC - * 097 = B

wll Toxt Provided by ERIC

ocecasionally met

never met

o~
L
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, ATTACHMENT 8
? PERFORMANCE OBJECTIVES I
- (SPONSOR)

NAME OF SPONSOR o : -

NAME OF INTERN __ _ -

- COORDINATOR

= DATE

To the Sponsor: Rate your Iatern on the extent to which
that individual has met each of the following ohligations in
the Memorandum of Understanding and circle the number that
best fits your response to each item. l=always met; 2=very
frequently met; 3=moderately met; 4=occasionally met;_and
S5=never met,

1. Organizational Overview: Develops a comprehensive view
of the organization and focuses on qualiries, skills,
and knowledge that help an executive or manager perform
effectively. Brcadens knowledge about the Sponsor's
company, organization, or agency--immediate and long-
range priorities: major programs, products, or services;
financial resources; organizational structure, etc.

very frequently met
moderately met
occasionally met

always met

ok
I
L]
Eol

2. Assignments: Definés, with the Sponsor, special

assignments to be undertaken and completes them
promptly and completely. - 1.2 3 4

3. HMeetings: Attends meetings and. conferences with the
Sponsor, seeking prior briefing on agenda, partici-
pants, and role the Intern should play in the pro-
ceedings. 1

Pt
W
v

4. Work Habits: Demonstrates good attendance, accu-
racy, orderliness, promptness, good grooming and
appropriate dress, and observance of g@ad office

etiquette practices. 1 2 3 4

5. Initiatlvo: Seeks additional responsibilities in
the organi:zation which will enhance the intern-
3Ship as a . :arning experiance. 1 2 3 4

6. Spansof Conferences: Mee:s regularly with the SpC1
to review learning expericnces; seek advise on prob
lems; discuss any situations that may prevent the
Intern froz fulfilling program: gaals- and clarify
assignments, 1 2 3 4

j:34 by

Academy or Educational Gevelopment, Inc., 1975. All rights reserved.
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never met
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! ATTACHMENT 9

Department of Curriculum and Instruction
MONTGOMERY COUNTY PUBLIC SCHOOLS
! Rockville, Maryland 20850

Septemb:. v 22, 1975

To: Council on Instruction

Frow: Donald S. Wilson, Acting Director
Lois Parker, Coordinator of Career Educaticm
Division of Career and Vocational Education

Subject: Request to Award Credit for Executive Internship of
ST America in Public Administration '

On March 9, 1976, the Board of Education approved a proposal for MCPS to
request funds from the Office of Education to establish a public service-
administration internship program in career education for gifted and

. talented students, The program is to offer differentiated, individualized,

and self-directed career education uniquely suited to the needs of gifted
an¢ zalented youth, The program ''111 expose juniors and seniors to career
opportunities in public service, at executive level, acquaint them with
management problems, help them devalop vocational competencies and under-
standings related to public service, and articulate classroom instruction
with practical application in the world of work, '

In July the Office of Educa*?’~- approved the MCPS request for funding.
Since that time a teacher ¢, - . .4" 3t has been selected and trained by the
Executive Interns of America ~ in New York to manage the internship
p.ogram and first steps have been taken to implement the proposal. The
Department of Curriculum and Instruction|is now bringing to the Council an
overview and explanation of the internsh;p program and a request for apprrval
of the appropriate amount and type of :fgdits to be granted to students wii0
successfully complete an executive intermship.

A copy of the total detailed proposal has been submitted to the council's’
in~-depth reviewers. !

CMB:DSW:LP:dk
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ATTACHMENT 9 cont.

Council on Imstruction ' . September 22, 1976

Overview of the Program

For an entire semester, narticipating high school scudents, selected
countywide, wil~ _end four full days a waek as nonpaid special assistants-
in-training to .e2cutives and managers of municipa! agencies in Montgomery
County and/or in federal agencies in the ﬁePrapollt i area,

Weekly seminars bringlng together the entire internship group will focus on
career opportunities in publie service and communication of management con=
gepts Ehfough case gtud es of managewent preblEms. Interns wili alsg paftici-

in cerms of situatigﬂs éﬁgauntered in the program. The students wiil keep
daily logs documenting what they have learmed in the program.

Returning to scnool periodically, the interns will feed back what they have
learned into the high school curriculum by serving as teaching assistants in
classes, helping teachers develop curriculum, developing and even teaching

some lessors, tutoring students, briefing the various departments, and orga=-
nizing extracurricular activities related to the subject areas of their intern-
ships.

The project includes provisions for interrelating the world of education and
the world of work in public service, a plan for dissemination, and a plan for
evaluation.

T The specific performance objectives and the obligations of the program partici-
pants arz outlined in the attached Memorandum of Understanding (attachment A),
The Memorandum of Understanding serves as the 'constitution' of the program and
is signed by the intern, the intern's parents, the sponsor, the coordinator,
and the school principal, :

How the Project will be Implemented during Project Year 1976-77

# -
Due to the short period of time available to initiate the program, this first
semester, only a few high schools (a minimum of one per area) ware contacted
about ti,e orogram., Principals were asked to nominate students based on the
criteria outlined in attachment B, All students who were nominated and who
chose toe participate in the program are being placed in internships this
semaster,

e smlecztion process next semester will be somewhat more involved, A brochure
describing the program will be prepared and distributed to interested students
at ALL senior high schools. The intern coordinator will discuss the program-with
interested students at each school before the end of November. Students interested
in applying for an internship will £ill out an application and submit it to the
assistant principal in charge of guidance, The assistant principal will review
the student's credentials based on the criteria for selection and arrange a time
for-each student to ba interviewed by the intern coordinator and the assistant
principal. Approximately 30 students, countywide, will be accepted to interview
with sponsors., Final participatlon in the internship program is dependent on a

- student selecting a participating sponsor who in turn offers the student
an internship in the chosen organization. :

a2




’ ' ,° ATTACHMENT 9 cont.
Council on Instruction - September 22, 1976 -

Reggﬁmgnﬁatiqn of the Granting of Credit

It is the recommendation of the Department of Curriculum and Instruction that

each student successfully completing an internship be granted one=half credit

in English and three credits in "internship'" to be recognized by MCPS. as

elective social studies credit. ; :

In addition to the three credits of social studies, it {s appropriate that
students receive the half-credit of English for fulf:ilment of the internship
program. In addition to general assignments given &. 'nterm by his/her sponsor
such as drafting letters, memoranda, reports, etc . .0 student must keep a
daily log of his/her activities to be reviewed we:. . - the interm coordinator.,
Each student must prepare an end-of-semester proje ' ~-uich will undoubtedly
involve writing and/or articulation skills, Each iilern wust also prepare a
well-written summary of the semester axperienccs which will be attached to the
intern's transcript and forwarded to colleges and prospective employers. The
heavy English component of the internship shovl =2 recognized as an appropriate
assignment for one semester in lieu of the standard junior or senior English
program. The student will receive English crzvit but no grade during his/her
semester in the internship program. In addition, if the student wishes to receive
an English grade that semester, he/she must work out an arrangement tfor doing

so with his/her English teacher. The yearly grade would be determined on the
basis of grades earned during the student's time in class. Students will

receive credit but no grade for the three credits in "Internship." Participants
may be allowad to carry up to two additional courses on an independent study

basis during their internship. This will be allowed where special circumstance.
warrant this exception,

-

the basic program of executive internships as outlined above., The Council is
also requested to approve the credit arrangement for participants to receive
three social studies credits and one-half credit in English.

94



ATTACHMENT 10

Department of Curricuiurﬁ, and Instruction
MONTGOMERY COUNTY PUBLIC SCHOOLS
Rockville, Maryland 20850

October 8, 1976

Jo: ‘ Senior Nigh Principals Participating in the Executive
Hit': School! Internship Program »

From: William J. Zachmeier, Director 7 I’
Department of Curriculum and Instruction

Refer Mr. Gerry Woofter
Questions: Phone 279-3144

Subject: Credit Arrangement for Executive High School Tnterms

This memo summarizesgazticn of the Council on Instructieon regarding credit for
participation in the pilot Executive Internship Prozran.

Students will receive a total of 3% credits for participation in the pilot
Executive High School Internship Program. Three credits will be in "Internship"
and will count as social studies credit. One-half credit will be ir English
since the intern program is recognized as an appropriate English assignment for
one semester in lieu of English - Grade 11 or CGrade 12, - ’

The student will receive credit but no grade for participatioca in the Executive
Internship Program. The student's yearly grade in English wil: be determined

by grades earned during the student's semester in class. If a student wishes to
earn English grades during his semester as an intern, he must work out an arrange-
ment for doing so on an irndependent study basis with his Eaglish teacher.

Interns may also carry up to two éadi;ianal courses on an independent study basis
during their internship. This will be allowed only when official circumstances
warrant this exception to full-time concentration on the internship program.

HHszg

Copy to:
Dr., Martin
Area Assistant
Area Directors

-

Apéraved:




END-OF=TERM TRVENTORY I ATTACHMENT 11

. (SPONSOR)
NAME OF SPONSOR o I L] R A
NAME OF INTERN o e ’
To the &ponsor for cach ftem, eirele the nuuber that best fits yuur*rv;pﬁnse.

Trvery; 2:moderately; 3:somewhat 4-not verys and 5* mot applicable. 1f you have
furthcer comments, please use the spacc provided &% the cnd.

v
S —
: O
. o
= ]
— , -
@ 4t - —~t
CRE T T
o b 5 > ©
ﬁ,‘ b= ﬂé i Fa
) 53 o o
> [ ® = =
1. How satisfied are you with the overall progran’ 1 2 3 4 5
2. low well did you understand the goals of the program? 1 2 3 4 5
3. How well was the placement process orpanized? 1 2 3 ﬂ; 5
4. tHow well prepared was your intern for the expericnce? 1 2 3 4 5
5. jlov helpful vas the coordinator in assisting the intern
in making adjustments? 1 2 3 4 5
6. How accossible was the coordinator when you nceded in-
formation or assistance?’ 1 2 3 4 5
7. How well suited was the intern to the needs and en-
vironment of your organization? 1 2 3 4 5
§. How uscful was the stemorandum of Understanding? 1 2 3 4 5
9-13, How well do you feel the intern met cach of the fol-
lowing performance objectives of the program:
9. Became knowlcdgcable about how an organization
functions. 1l 2 3 4 5
10. Learned how decisions are made and carried out
by exccutives and managers. 1 2 3 4 5
11. Developed sound work habits, such as appropriate
appearance, dependability, diserecrion, interper-
sonal scnsicivitys independence, accuracy, prompt-
ness, maturity, and positive attitudes. 1 2 3 4 5
- € _ Exccutive Nigh School Internships of America. 1976. All

rights reservad,
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ATTACHMENT 11 con!.

[})
[t
END-OI'-TERM INVENTORY 1 A
T o [ ]
, %, — ) . 4
(SPONSOR) o o9 £ a
o] J iU .
L ot > (]
- a a
¢ 3 & ¢ 3
] fl th © €

12, Strenpthened ability to write fluently
and precisely. _

Yol
[ %]
Lad
o
L

13, Strengthened ability to speak with confidence :
and maturity, 1 .2 3 4 5

14. low useful is the propram for educationp students about
the vorld of work in organizations? 1 2 3 b S

Instructions: For Nos, 15-43, circle cither "yes, "no", or "N/A" (noct applicable).

15. Do you intend to continue as an employer next term? yes no N/A
16, Did you include your intern in meetings? ‘ yes ! "o N/A
17. Did you seek the intern's input at other times? ~ yes no N/A
18, Did you ask the intern to preparc written memos, reports,

or correspondence? : - yes no N/A
39. 7o do rusearch? ' yes no N/A
20. Did the intern travel with you to other parts of the !

community? . ' , yes no N/A
2. Out of the community? yes no N/A
22, Did the intern learn to analyze complicated materials? yes no N/A
23. Did the intern learn to use the telephone for business

purposes? : yes no N/A
24, Did the intern have an opportunity to mecet new people? . yes no N/A
25. Did the intern hava cpportunities to meet privately with

you ard discuss what was being learned? yes no N/A
26, Did the intern undertske any special projects? yes no N/A
27. Was the intern trcated as a member cf your adult pro-

fessional staff? yes no N/A
28. Was the intern used mostly as a secretary, clerk, or

messenger? - ) yes no N/A
20, Was the intern of value Lo your organization? yes no N/A
30, Dpid the in;@%n attend lunch meetings with you? | yes 1o N/A




1.

32,

33i

34.

éDi

41,

42,

43.

N END-OF-TERM INVENTORY 1
(Sponsor
bid the intern hecome acquainted with new carcer
opportunities?

Did the intern gain new vorational skills and know-
Jedge?  (1f so, please specify in spacc available.)

Did the intern's level of self-confidence and poise
increase?

Did the sntern's communication and written skills
improve?

Did tle intern present any special problems? (1f so,
use space available to claborate.)

Werce those problems overcome?
Did you advise the intern on future carcer?
on further education?

Did yeu receive at least three site visits from the
coordinator during the term?

llave you had contact with the intern's parent(s) or
guardian(s)?

Do you consider this important?

If you had it to do over again, would you select the
same intern?

Do you intend to take another intern next semester?

this space for additional comments.

ATTACHMENT 11 conl.

yes

yes

yes

yes

yes

no

no

no

no

no

no

no

no

noe

no

no

no

N/A

N/A

N/A

N/A

N/A
N/A
N/A

N/A

N/A

N/A

N/A

N/A

N/A



NAME OF INTERN

To the Intern:
1=very; 2=modcrately; 3I=somewhat; 4mnot very; and S5=not applicable,

END-OF-TERM TNVENTORY 11
(Intern)

any further comments, please usc the space provided at the end.

10.

11,
12,

13.

P
camlw

How satisficd were you with the program as a whole?
How se:zisficd were you vith the placement provided by

your specific enmployer?

at the beginning?

How well prepared were you for the employer inteviews
during the placement period?

How adecuvately did vour eoordinater help vou adjust
to the expcctations of the placement?

Yow inieresting were the weekly seminars?

How well planned were they?

How well did they relate to the issues you were facing

in vour placement?
7 3 P

How much did you benefit from preparing logs?

How useful was the coordinator's feedback on.your logs?

How encouraping were tcachers and counselors about
entering the progran?

How helpful was the school in providing independent
study cssistance?

liow easy was it to maintain contacts with old friends
back at schesl?

"To make new friends in the program?
C Fxccutive I'ich School Internships of Mieriea.

viphts reserved,
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For each ftem, circle the number that best fits your responsc.
If you have

not applicable
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(1NTERN)
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.5, How cany was 1t to obtain news about school activities,
scholarsliip cxams, yearbook pietures, eote. 1 2 3 4
16, How influential was the program in shaping your carecr
goals? 1 2 3 4
17. lHNow {yfluential was the program in helping you make
decisions on educational goals? i 2 3 4

18, lMow helpful was the Memorandum of Understanding in
negotiating eredit?

19, In negotiating with the employer? 1 2 3 4
20. How wcll did your previous classvoom training prepare
you for the internship expericnce? 1 2 3 4
21. lHow accessible was the coordinator when you nceded -
help or information? 1 2 3 4
22. How supportive have your pafentfs) guardian(s)
been of your participation in the program? 1 2 3 4
23-27. How weill do you feel you have met each of the fol-
lowing performance objectives of the program: 1 2 3 4
23. Became knowledgeable about how an organization
functions, 1 2 3 4
24. Learned how decisions are made and carried out _
by executives and managers. E 1 2 3 4
25. Dpeveloped sound work habits, such as appropriate
appearance, dependability, discretion, inter-
personal sensitivity, independeunce, accuracy,
promptness, maturicy, and positive attitude. . 1 2 3 4
26. Strengthened abiliie to write flueatly and i '
corcisely. : : 1 2 3 4
27, Strengthened ability to speak with confidence and '
© maturity, , ) 1 2 '3 4
23. How receptive was vour faculty advisor to your role as :
a teaching assistant? ' ] 2- 3 h
29. Did you spend time back at school almost cvery Friday? 1 2 3 ¢

not apaiicehle

m



ATTACHMENT 12 cont.

10,
L}
31
34.
.
36.

37.

Instructiorar  For Nos, 38-69, cirele cither "yeor™  or "ne' or "N/AY

38,
3.
40,
41,
42,

“43.

Y

&4,
45,

46.

END-0OP-TERMN TNVENTORY 11
( INTERN)

How often did you do ronearch?
Prepire & Jesson?
Teach a c¢lasa?
Tutor other students?
Werk on a sehool activity related to your intermnhip?
Brief the faculty?

How valuabile was the experience of presenting an
end=of-term project?

Did your cmnloyer include you in mecetirgs’
Were your opinifeons sought at meetings and other times?
Did you prepare written memos, reports, or correspondence?

Did you do research?

Did veu travel with the emplover or staff to other pares
of thn comnunity?

Out of the community?

Did you learn to rcad or analyze complicated materials?
Did yn: learn to use the telephone for business purposes?
pi4 you meet new people?

Wers .hore opportunities to meet privately with your
emplover and discuss vhat you werce learning?

Di4 you ntave lunch tonether?

Did ycu spend less than 507 of yout time with your
employer?

Did you visit a;ﬁet parts of the organization?

Pid you undertake any projects of your own?

Did vou serve mostly as » secretary,' clerk, or messenger?
Were you treated as part of the adult profossional stalf?

Did you receive sufficicnt assistance from your empioyer

. and other staff menbers? . 1no

- WeTy

1

X

Nl

yen
yes
yes

yes

yes

yes

yes

ycs

yes

yes
ycs
yes'
yes

yes

yes

o Some w3

Lil oy

L

nn

no

na

no

no

no

no

no

no

no

no

no

no

no

no

no

no

4

4

&

[
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applicad 1)

N/A
N/
N/A

N/A

N/A
N/A
N/A
N/A

N/A

N/A

N/A

N/A

. N/A

N/A
N/A

K, ;l

N/A



38.

39.

50‘

61.

62,

61,

64,

65.

66,

67.

68.
69.

O

ERIC

Aruitoxt provided by Eic:

ATTACHMENT 12 cont,

(INTERN)

Did gour level of sl cont idones snotea.e ?

rid yoor evplocer or others advioe an carer oppertuniies?

brid your r;ﬂ)fltryu't ar obthets gdvi e on further oobae st fonn tn
purtiae?

Did your emplover avt as a reference for ceplovaent, ecollene,
or schatarship applicationn?

Haf the snonsoring asency offercd vou paid enplayment?

Hid yeor coordinator via{t your caplover duting the courne
of the pvogran?

Did you recofve feedhadh ahout each viait?

Did your coordinator wect with vou {adividually or {n
a sn1ll sroup to provide counseling on various aspcets
of the zrosvam?

Woulld you recommend that your present enmplover bhe re-
tafrcd by the prograr?

1

Has vour coordinator had any contact with your parent(s)
or guardian(s)?

I{ you had the choire to make over apain, would you be
an intern? .

Woull you make any changes in the program? (If so, use
the space below to explain.)

Did ycu misa anything by not being in school this term?
(If so, usc the space below to explain.)

Should you have been in school instead of the program?

Would vou recommend the program to other students?

!zi!ﬁ

102
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yer
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yes

yes

yes

yes

yes
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no

"no

no

no

no

no

no

no

R
H/A

KA

BIA

/A

HIA

N/t

/A

N/A

W/A

N/A

N/A

N/A
N/A

N/A



ATTATUHMIENT 1)

Wookly Time Shenat

Intern dponasor _

S SR TIRE R GRNRR

It ia the rosponaibility of the intern to fil1l out a time sheet
on Thuraday of each wenek and have 10 algnsd by the spendor.  Time
shects are to be given to the iIntern coordinator at the beginning
of sach Friday aseminar,

Time sheet for the week ending Friday,

(date)

] ’ “Reason for work time othar
Day Time in Time out than the normal office hours
HONDAY T
TUBSDAY ] ) — )

Signed_______ Date
(Sponsor)

lys
ERIC R




ATTACHMINT 14

fareubive Hiph Cedesl Intern Wiy of Jrersca
Anul

el

fantpomery County idie Deheosls
1;:#‘.) ‘glﬂt;ZLIf‘ld {‘i's'
Hockviltle, taryiaxl

M#l :{'}hf?‘,‘i HiY RS WA RSO
LEARNIEG CONina’s

auengs the

Intern

Sponuvor

Parent/Gu-rdiszn of Intorn
Coordinator
Superintendent

High Szhool Principal

Facully Advisor
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ATTACHMENT t4 cont,

ORLIGATIANMG OF FARTICIPANTA

A totern

The Inteen agtees ta fullil) the followving program obliptions

1. buratiea: Particlpate fn the procram far 3 eonmplete acatdenie
tern, without fay, spending Mandavs through Ihuradove with the
Sponsar during atandatd businrss houts and atfending groospy seaipdtn
with fellow tnteros on Fridays.

comprehonaive view of the organization and that focus on the reles,
reaponsibilitics, and functions of the employer. Becore knewledpe=

able about the caslover's e0=pany, Orpanization, ov agency, tractuding
immed{ate and long-range priorities and how decisions are rade dbout
thes: majer prosrama, products, or serviees) anfiual repntl or budget
tabie of organization; selected personned policles) and outpal méAGurde
for assessing offectivencess. Seok insight into the qualities, skjlis,
and knowledpe that help an executive of manager perform oflectively.

2. Organtratical Quorview: Yadertake activition that pravide a

3. Assfeneonts: Dofine, with theemployer, apecial assigneents to be
wndertaken under the direct supervision of the employer vhich will maet
the educational objectives of the program and not violate the Fair
Labor Standardr Act.

A. Meotinps: Attend mectings and conferences with theeepleyer, scek-
ing prior briefing on agenda, participants, and role the Intern should
play in the proccedings.

S. WMork labits: Demonstrate good attendance, accuraey, srderliness,
promptnyis, +00d prooming and appropriace dress, and observance af
good oftice ctiquette practices.

6. Inftiative: Seek additfonal responsibilities in the organization
which will enhance the internship as a learning experience.

7. Esmplover vonferonces:  Meet regularly with theewployer to review
learning expericnces: scek advice on problens; discuss anv situations
that may prevent the Intern from tulfilling progranm goals: and clarify

assipnronts.




ATTACHMENT 14 (ont,

A, iﬁfﬁ’ rfte a datbe analertaoal foe of Intorn-bile ardTwlifs s
Forcsinmaing i pod oseedd Fa snbdor s o proafe® Copd fobrs n sl sl o
menl bRE sl new EBoowlsdor and < iils Bawve Loen afdqulfad s 1o L
Guhaltted 18 the tantdiefed oy 3 wes kiy basts,

8. Leminars Flan and b b sne weekdy sealpar for fe [low
Interns At the voplovet’s foration whieh farancen oft nieanifas
tional prlatities: Linancrs; perennned ablocatinna, procrars,
preducts, of nervifes; Adecitian-2abing ptadesaral and cafecy

apportunitics,

10, PFralert: At the end of the teem, present a nfalect ta the
school whieh deranstrates vhat has bheen learned {8 (he pragras,

13, Coynseltng: Pagttcipate o smallegrewp and individaad couns
seling sozeinne with the Coardinainr and fellow Interms Lo moate
placemept probivns and cxpryienies, Cibfubh €ATFvE gubdands Gootiia s,
and seek help on the end-af-tevs prajedt.

i2. ’S‘fhﬁﬁri 7}'«?{”‘;3}”’:%{&%‘ fletufas to school three haltfadave ond cne Fall
Friday a ronth to wotk with the facully advisar as a feecardh and tesching
iﬁﬁigmﬁ\g\. tnRtinuing 1o pursus gurh aefivitiers a1 achenl efre 2o wwg&gg
18 over, _

3. Suerary: Trepare, at the end of the teem, a surmaty of (he
Internthin cxperience for sipneof{ by the enployer and attachoeal

to the acadesic transcvipt.

B.  PEmnlover

The enployet agrece to [ulfll) progran abligationt as follows:

1. Breadth: [Provide an internship experience without pav which is
broadly rfucationy) in scope, upportive of the stated elducat ional
objectives of the program, and ditected tevard providing the stu-
dent vith & coeprehensive underatanding of how an organfaation func-
tiona.

2. Organlzational Overview: Briel the student about the orcanizy-
thon, including priovitics; =ajor prograns, products, or 2etvices!:
oporating bufpet or Annual teport: table of organfzacfon: and ox-
anples of decisfon-making procesias.

3. Activities: Provide the student with cpportunities to acconpany
the Spontor to staff mectings and conferences and undertake costain
apecfal sssigaments undor direct supervision of the eaployervhich
will enhance the Intern's learning experience ard not violate the
Fatr Labor Standards Act.

4. BMusinesa Pragedurra:  Advize the student on behavior apoprn-
gtinie for mcetings and in relating to stalf, clients, and othors.
Provide information on hours. offfce procedures, and appropriate
dress for staff §n the orpanitatien,

O

ERIC o 7

Aruitoxt provided by Eic:
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ATTACHMINT 14 cont,
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10, + s1aid e off oo T ITntel T m o Auloary of the
Intetnal ] fang to the scodbeic transcript,

ii. Mages an
Standards

The Pavent or Cuardtan of the

fﬁiz&ﬁiﬁg shligations:

¥, Mork Mahips:

Adbese 1o the regulastinnn of the Falr Dakar

Intern agrees to moet the

Reinforce with the student the need for goed

sttendance and the Jde eloprent of pood wotrk habits,

2. Seppatis
in a nov cducatienal espeoricnce.

). Communtert jon:
PIODEYSI=Ty Pl “ﬂ‘cbzfﬂ M

D. Ceordinant

The Coorcinstor agrecs
bilttles:

1. Ohfeszives:
8 day-to-day basis to assurc that the progran achieves

Hatntalin contact with the Loordinstar

Provide sncoulascBohl a5d Felnfofcenent to the student

abnut any

to fulffll the felloving program responni=

Coardlinate and wonitor the {ntcrnship expericnee on

itz purposes.

2. Policies:

Tnfar~ the Irtern, conloyer, Parent or Cuscdlasn,

PrincipAl and Lialson abaut the purposes and poili ies of the pro~

gram at the teginning of the tern.

1y
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ro . ) T, ATTACHMENT 14 cont,
> - ,
3. Acgdedlc Credit: ™omitor the implerentation of the acadeale

credit policy through discussions with the Intern, High School
Lt Principal, nnd appropriate faculty and etaff

4. Site Visits: Make repular sfte visits to the employer to
review the quality of the internship and the Intern's develop=
ment in the propsram: to suppest necessary changes {n approach:
and. to follow up on recomnendacions:

5. Intern Confercnces: Meet regularly with the Intern to review
knowledye and skills b21ng acquired in the program and problems
.encountcred und to help the Intern develop new approaches to
.. handling situations; and follow up on progress in nmecting pro-
" . -..pram- gbals.

6. Problems: Cofmunicate with the Intern, cmployer, High Scheol
Princ1p11 and Parent or Cuardian about any problems in the In=
tern's performance that indicate the necessity for possible teor
mination of the internship; suggest steps that must be taken ch
performance to reach a satisfactory level; and follow up to ascer-
tain what improvement has been made. ’

"7. Seminars: Supervisec and assist the Intern in the planning,
organization, presentation, and evaluation of weckly seminars.

8. Llogs: Collect the Intern's logs weeckly, review aﬁd'égitique
. them, and return to and discuss them with the Intern. '

9. Project: Advise the Intern on the planning, preparaéicﬁi and
presentation of the term project, pursuant to the academic policy
of the program.

i

10. College an&'idbsﬁ Offer assistance to the Intern in seeking |
college acnissigns, scholarships and leans, and employment, in
1iaison with the'high school guidance staff.

11. Attendance: Transmit regular attendance reports to the High
School Principal.

12. Calendar: Frovide, at the beginning of the term, a program
calendar gelineatlng seminar dates and days on which the Intern
will be relcased to return to school for academic business.

13. Principal: chort to the High School Principal on request
regarding the student's interpship experience.

14, Suppl omentq' Provide appropriate educational resources that
would be helnful to the Intern in strengthening the educational
value of the internship.

15. Summary: Supervise the Intern ir the preparation of a summary
of internghip expericnces ac the end of the term and provide thu
High Schoo!l Principal with the summary, signed by che employer and
Coordinator, as formal notice that the Intern has completed al)
_ progran rcquxlomuuts. :
o . | | 109
ERIC | 108




. ATTACHMENT 14 cont.

E. Superintendent

The Superintendent aprees to provide support for the proyram and
its policies with central administration officials, high school prin-
cipals, staff, and parents. '

F. High School Prineipal

The High School Priﬁc1pal agrees to meet the following obliga-
-tions:

1. Faculty and Parent Communication: BRBrief faculty and staff
on the propram and assist the Coordinator in arranping a Parent
bricefing in which the Principal will participate.

2. Release: Arrange for release of Interns for the entire term.

3. Credit: Implement the academic credit palicy for the progranm.

4. Iﬁdependent Srudv Arrange for faculty 3551scance for stude
who elect independent study.

5. 4 Approve arrangenments for the Schccl project and assign
an apprapriate faculty member to advise the students.

a . -
' " 6., Intern Conferences: Make time available to meet with returning
Interns on their Fridays back at school. :

0

7. Liai:on Appoint a liaison on the school staff to fcllcw up
with the Caardlnatnr. .

8. School News: Inform students of school business that effeccs

them during the term, such as College ,Board applications, yearbook
picturcs, graduation dates and rehearsals, and other sﬂﬁa@L activities

9. ﬁggigulaciag; Appoint as fazulﬁ? advisor a department chair-
man who will work with interns in feeding back knowledge from the
program to the school.

10. Evaluafion: Participate in the evaluation of the program.

G. Faculty Advisor

The faculty advisor agrees to mcet the following obligations:

1. Feed-Back Plﬂnﬁiﬂ?‘ Hielp Interns develop a plan for feeding back
knowledge gained from the Internship to ;he school instructiounal
program,

2." Feed-Back Implementation: Supervise the students in implemcnt-
ing the plan, which may include doing resecarch, developing curriculum,
organizing and tcaching lesscns,’ etc.

3. Evaluation: Participate in tie ‘evaluation of the progran.

l 4. Seminar and S{te Visits: Attend selected seminars and make
¢ site visits with the caardinatsj_ziygeleétediplnz&ments.

léfgl(; i B ‘i . 109 . -
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ATTACHMENT 14 cont.

ITI. ACADIMIC CREDIT POLICY

The academic ercdit policy Insures that the Intern will make
repular procress touvard reeting high schanl praduat ion and collepe
entrance requirencents during the interaship term.  Throupgh this
memnrandum of understanding, the expericnce fs cvaluated as a legit-
imate part of the educatinnal process through the following sct of
principles. ’

Principle of credit: The propram is a full-time learning experience

. lasting an entire academic term and necessitating longer hours than

a student would ordinarily spend in the ciassroom. The program is a
demanding intellectual experience, requiring analvtical skills and
mature judgzent, written and oral communication, understandiuvg.of
complex manarement eleients, and c@mpféhensibn of new knowledue,
Thercfore, the program carries a full tern of academic credit. This
will be indicated by "CR" rather than a letter or numerical gprade,

‘and credic'will be granted on an individualized basis.

Principle of choice: An Intern will also be at. o elect
indepandent studv. An Intern who wants to prepare for tlie second tern
of a sequential course, such as physiecs or a foreign language, or who
wishes to pursue a course of special interest will be able to seek out
an appropriatc faculty member to obtain tests, course syllabus, sample
exams, and other materials,. Thé Intern will also have the option of
meeting periodically with the faculty membar on designated Fridays tor

explanations and assistance. At the end of the term, if the student
feels prepaved, an exa

mination will be given. If the Intern is satis-
fied with the results, the grade will be recorded on the transcript
next to the name of the course. If, however, the Intern does not want
the grade, then only the internship designation will remain, because
credit will have already been earned in the program. The Intern will
also have the option of dropping independent study at any time if it
interferes with concentration on the program.

Principle of standing average: Because the Intern will receive credit
rather than a grade for participation in the -program, the individual'
average will remain the same as it was the preceding term. An Intern
who wants to raise that average will be able to study independently
during the internship term, as indicatéd above, and receive a grade

in a specific course. 7

]
i %

e
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ATTACHMENT 14 cont.

We, the undersigned, baving reviewed the responsibilities of all
participants in the laternships program stated ’
hercin, agree to fulfill our respective ‘oblifations as specified.

" Intern - B ~ Date
Emplay;‘f B ) i - 7 ' 777D37EE 7

Parent/Cuardian of Intern . Date

Coordinator ) - T "~ Date
Su;iéfintéﬁidén: } 17 o ) ~ ‘Date
Wigh School Principal o Date

. _7Féicu1t;’Advisari




EMPLOYER SITE ANALYSIS FORM = - ATTACHMENT 15

(NOTE: Thin is to be uscd by Coordiniater when interviewing potential cuployer.}

1. MAME OF POTCNTIAL EMPLOYER N B o ~ DATE

2. Title ] S O I '

3. ngamzacxun - o ] B ' -

4,  Arens N - o o L ] - -
5. 1ElEDhde B - B B B Sécretary ' -

6. Products/Su rv;ma/hmr‘z!unf of Dr:é anization

7. i7Empléycr'sEE&@éﬂSibiliti?éi7 ] - - B B

B. . Emplover’ ‘scritoria for choosing Intern:

a. Written skills

b. Reading skills

c. Social skiils - T — ' — ~ ; 77i7 ) W"f;;: T

d. Other specific hn@wl&dgc/ufpgllEﬂEL/Sslll dc§1re7

e. Dress im office 7f:'7_b‘ - i

f. Other criteria___ _W . :, e
9. How would the Intern be involvad in the work of the employer?

a. Types of mectings Intern might .attend ) _ _

LY

\ R - T ) B

b. Types of special assignments - R 77 B

c. Other ways Intern might be utilized__ — - -
10. With whom would Intern work on day-to-day basis_____ - ~

+11. Who would be the ba:ﬁ—up pEfEan if the emplgyer is unavailable? _ - B
12. Hours T ,'7' Night ﬁeetings7 4'77 _ 7, — )
13. Are other types of Interns relating to emplayer*,, . , -

14. Lunch faeilicies e _ 77' . 7

15. Transportation (public, driving)_ ,f — _ _ — R

Parking ;ffﬂﬁ?élcncﬁ (p.’..nid‘?l reserved? avallable at all?)

16, Space avallable for Intern (desk, telephone)_

17. Status of placement:__ _ Commitment made Futther “research ﬂECLEEﬂry

Other (specify) )
18. Tentative appointaent for employer interview of students N .

19. Other comments__ _ e . _ ——

110
o 112
[:R\ﬂj e Esceu:ive High Schael Internuhips of America, 1976. All rights rescrved,
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ATTACHMENT 16

Name , . , L _Date

VV(LgsE)i o - ' - h(?ifst) ) inaﬂle)f

~(Street) ___ (Apt.No.)  (City) — (zip) _ (Phone)

Date of Birth____ = Age M F _Race__

Full Name of Parent or Guardian

(Last) - TT(First)

Address: - . e o - -
T (Street) (Apt. No.) (City) ' (Zip) Phone: Home - Office

High School . _Junior_ _ Senior 7W7;, .

1f you are selected to be an intern, you must be able to provide your own transportation to
- yeur work site. Does this pose a problem? ___ - . - . o

Have you done salaried work after school or during the summer? For Whom? What did you do?

Evaluate your academic performance: ‘(Cifélegﬂﬁé) Excellent " Good Falr Poor

"Would you have any after-school obligations (for example, ﬁar;i;imé job, family oblications,
sports, music lessons) during the internship? _____ 1If so, please list days and hours
of the week when these occur,

. ) t _ N
Participation in this program requires regular attendance during the weck, attendance at a
seminar cvery Friday, and handing in logs every weck. I1f accepted for the program, arc you
preparcd to meet these obligations? _ e

#

b 114
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- ATTACHMENT 16 cont.

Why are you interested in becoming an Intern? e e _ e
= = - = = B

Evaluate your school attendance: (Circle One)

List any persistent health problems which may affect your attendance in.the progran.

Excellent

Good Fair Yoor

i i v S ——

s

_Are there specialized areas in public service that

Please check one (or more) listed below:

Journalism
Women's Rights

N e

10,

11,

particularly interest you?

Legislative Process
Consumer AfLfalrs

ﬁ;ﬁﬂ;;i;;; Social Work 12, The Arts

4. Human Relations 13, Public Health
— 5. Ecology )4, Human Resources
i!;;__ﬁ;;;éé Budget and Finance _ ,”l7'W15. Landlord-Tenant Affairs
7. Hdusing — __16. Transportation
8. vurban Development _ 17. Law ) _ _
— 9. Library Service ~ 18, No special area of interest

- . at this time

______19. other - Explain

SICNATURE OF APPLICANT

_DATE__

%

1 glve my permission to have my son/daughter/ward to

PARENTAL PERMISSION

during the Fall Semester/Spring Semester, of the __

PARENT/GUARDIAN SIGNATURE__

i

perticipate in the Internship I'vogram

_academic year,

DATE_




ATTACHMENT 17

850 Flungerford Drive  »  Rockville, Maryland - 20850

Neclepabwonues GO

August 10, 1976

Dear Principal:

Thank you for your interest in the Public Service Aduninistracion
Internship in Career Education. The program will provida one of the
most effectivc methods and techniques in career education for gifted
and talented students.

The enclosed materfial includes basic information about the executive
internship project and a list of actions nceded in ordev to implemeat
the progran. At a later date we will discuss plans for interrelating
the intern program into the high school social scudies program, At
present, our prime concern is the selection of gifted and talented
students for the program,

Lois Parker, Coordinator Gerry Woofter, I rn Coordinator
Career Education A-242 - ESC
Room A-226 - ESC 279-3144
279-3496
GW:ab
Enclosure

[1¢

15
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ATTACHMENT 18

B350 FHhomgertondd Drive = Rockville, Maryhuwl -« 20850

Jelicpbpp -4 M

PREFERENCE OF SPONSOR

Dear Sponsor:

Please indicate, in order of preference, your choice of an
Executive High School Intern. Please do not include anyone
whom you would prefer not to have., We will assume that
anyone on 'your list is acceptable,

1. — — —— —

Y — —

3. _ . e

4be __ -

5. e — o

6.

Please send me your preference list as soon as possible after
the completion of the interview.

Thank you,
Gerald M, Wonf 2r, Coordinator
Executive Internshlp Program

GMW: ab

11y

116



N
"Montgomery
County |
0 Public -
! Subhonls

H#50 ungoerforad Drive -

INTERVIEW RESPONSE

The student I have interviewed is:

acceptable

ATTACHMENT 19

RRockville, NMarvlond - 20850

not acceptable

URFTIEE AN L 279-3360




ATTACHMENT 20

8530 Hungoerforct Drive + Rockville, Atwrvhawl - 2050

i!‘iﬁ*'ﬂpﬁ!jl=' [P

September 21, 1976

Jane M. Doe
123 Capitol Street
Washingten, D.C.

Dear Jane:

I am pleased to inform you that you are anc¢ of the students selected to
participate in the Executive High School Internship Program being offered

by the Montgomery County Public Schools.

You are invited to attend an orientation seuslon on September 8, 1976,
from 9:00 a.m, to 3:00 p.m., in the left rear section of the auditorium
at the Educational Services Center, 850 Hungerford Drive, Rockville,
Maryland.

1f you have any questions please do not hesitate to call me at 279-3144,

Very sincerely,

Gerald M., Woofter
Coordinator of Executive
Intern Program
GMM :dk

Copy to:
Principal

18



ATTACHMINT 21

Department of Curriculum and Instruction
MONTGOMERY COUNTY PUBLIC SCHOOLS
Rockville, Maryland 20850

To: Mary Smith gqv“/

Prom: Gerald Woofter, Coordinator
Executive Internship Program

Subjecr: Internship Placement

1 sm happy to inform you that you will officially begin your internship
vith Mr. John Doe, Chief Administrative Officer, Montgomery County

on September 21, 1976.

Please make necessary arrangements with your counselor to adjust you:
school schedule to accomwdate your internship.

If you have any questions please do not hesitate to call me at 279-3360.

GMd :bwd

-

129
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ATTACHMENT 22

M0y Phangderfored Ewine: = feoschville Abrvbhouwl o 0SS0
o progolmmm » B W 2??‘3;&&

»

Ms. Helen Jones
Executive Director
Commission {or Women

123 Rockvilie Avenue
Rockville, Maryland 20820

This letter is to inform you thir-Jane Smith will begln her internship
vith you on Hondsy, September 18, 1%76.

1 am enclosing a copy of the _g;:@nujf‘a Nandhook whlch will Ye of valuable
assistance in ansvering questicns about the propgram. Of leemdiate interest
1s the inforrmation about "Preparing for the Arrivel zi the Inten” and
"peveloping the Internship' (pg. 9-13).

Of particulacr importance is the Memorandum of Understanding (pg. 21-27)
vhich forms the basie of the intern's learning contract. Your intern wil)
have & copy of the Memorandum for your sipnature,

1 vill be (n touch vwith you to review the intern's progress In the niar
ruture. In the meantire 1f you have any gquestions plesse do not hesitate
10 ¢all ma.

Sincerely,

Gerald M. VWooftrer, Coordinator
l.:ecutu& Internship Program

O :bwd

Enclosurs

1 Y

120



ATTACHMENT 23

A copy of this letter 1»
, sent to the intern's
Department of Curniculum and Ingtruction principal,
MONTGOMERY COUNTY PUBLIC SCHOOLS

Rockville, Maryland 20850

To: Jane M. Doe W/

From: GCerald Moofter, Coordinator
Executive Internahip Program

Subjr -t Internahip Flacement

1 & .y to infors you that you will officially begin your internship

with 14 telen Jones, Executive Divrsctor, Commission {for Women on
Monday, September 18, 1976,

Please make necessary arrangements with your counselor to adjust your
school schedule to accomnodate yout internship.
1f you have any queations please do not hesitate to call me at 279-3360.

122

m
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LOG ANALYSIS PROFILE"

ATTACHMENT 24

NAME OF INTERN

= e s 2

COORDINATOR

WEEK ENDING

To_the Coordinator: The purposce of this scale is to make a periodic analysis of

the Lypes of Eaﬁgll?ﬂ(*e your interns are having. It is to be used with a selected
reading of intern's weekly logs. For cach item, indicate hew often during the

ucck the intern mentions this accivity. )

NUMBER OF TTMES MENTIONED

0 11 L 2 |3 ] 4 ] 5 | more

1. Docs research or gathers infor-
mation. . I U N A A B

2.  Writes réports. S IR SUUUI S A

3. Attends mectings with employer - 7 iﬂr_ . e L .

- 4., Attends meetings alone. . R N R B

5. Speaks up at meetings. : ] . 1,# I R I

6. Makes own business calis. S N P | IR R

7. Provides information to telephone
callers. BCEN SR BN R AU SN S

8. Organizes meetings. _ S N ) N i

9. Drafts correspondence and memos. I . . L i

10. Does messenger duties for others. | | 1

11. Types, files, xeroxes, etc., for
cthars. ‘ . 1 i N _

12. Travels with erployer (out of city). I S I .

13. 1s idle. Y AN A BN N —

Q Academy for Educa;innal Development, Inc., 1975. All rights reserved.

ERIC et AR R \

o 22 n.;Eau;;;ﬁk-.;,uquyyw;..”f PR




Montgomery c:gumy Public Schools
Executive High Schrodl Internship Program

This card will identi fy
of — I H@'l Schuai
who is warkmg asa fun gime intern with —
O e - — S
fl’ﬁm — ,!(" — {Q i i, —

For further informatjoy pltase call the intern’s school
principal or the Exegytjve Intern Coordinator for
Montgomery County pyblic Schools, 279-3360

124

123
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) ATTACHMENT 26
PROJECT DROELILLE

Mublic ferion Al wm' Iu\Ln noInte \\ii? !f‘_;'_('_’\'ir_u:n___i'z\ Carenr B _U’?!r»’n T o '.i.,f iy
ot Taurhont s
MonUgonery County Iunlic Scheols, Rekville, Faryland

Project Dircctor: Gerry Weofter, Intemn Conndinator Grant ZContract. Awaed Trom
NDivision ol Carcer & Vocauir nal Idueat ion Career Blucatioon Progry

i
ulun \E;-l Tpstruclion S Piseal Yeor 1976 1077

DL‘PCLEU“I nt. Df Gurri
vy o Gier Sclenla £37,242

E 0 ll' Tlard e Gront Controt Se 2opianye ”
Rockville, Hluylasd 20550 ‘ prant LEmb sh ol e
(301) 279-30.¢ WL/16 = 67507507

Porticipatis

Institutic Erecutive Hich Coheol Internchips of America

FA oR ¢ U"’“E'“’V:

1. Gifted ard talented students will develop greatcr fandliarity with caroor
Rl

coportunitics in the field of public scrvice in which thedir spocial alalliores
may prove valuable to scciety.

2. Gifted and talented studonts will develow greater self-aworencss
goals, abilitics, interestes, and attitudes. :

3. Gifted and talented studenta will deponstrate =he develomnont of acaed wovk i

nocessary for cffective amloyament in the ficld of punlic serfice.

GlfLai a:\d ta,lertcg ;tu‘,i"‘lld a‘ill dcx’;léﬁ a miu: acﬁifa*‘c L‘:”]("‘ 3

and the j«: c;:f e;-;ecm;;ves and a;mmst:a;csrs wh': le
5. The Montgomoery County Public Schools will demenstrate effective carcor education

linkagos with world-cf-work organizations and institutions in the ooTnd ;, .

PROJECT ACTIVITIES

For an entire term, participating hiah schcol students, selected combiniid
spend four full days a weck as nonpaid seecial assistants-in-training €D axecd : .
and manzgors of nunicipal agencies in ontgamery County and/or in fede ] in the met=
ropolitan area. Agproximately ten students will be selected first sarester arnd twenty-
five sccord samzzte:

Woekly seminars brlrgl:ix *‘Etjet‘“lﬁ"‘* the entire internship grsup will Ef;:x.q.; on ooros
opportunities in public service and cammunication of managemont concepts nr ;
studies of manajement preblems.” Intarns will also part*r;r-Le in a career counseling

. component teaching procedurcs for self-assessment, organi 7 informasicn, fols
eclarifying work values, and making decisionz in terms of situations encounterad -in 2
progran. The students will keep daily logs dowumenting what they have learned in tis

programn,

Returning to school periodically, the interns will.fecd back what thev have 1*’;;:raj v
into the high schiool cwrriculun by servirg as tecaching assistants in classes, helping .
teachers develeop curriculum, developing and even teaching save lessons, tu itoring students,
briefing the variocus departments, and organizing extracurricular activites related to the
subject areas of their interships.

EVALUNTION:

_Ja:twt:- 1: Attainment of this goal will bc measurcd by observation of the lﬂté"‘n s/
weekly sominar presentations and an end-of-term pf::]f;ft prosentation. The students' obre
.servations will be mcx::rdw:sd on a geiunarﬂpm;g:!_ checklist and cross-checked for accuracy.

-~

Objective 2:7 ’Rr;ﬁlx:vmnt of this iji;‘(:t_!.\!; will be m:asure:d Q;hfciujh “the follawing
pretest-fostid instruments:

a. Attitude Toward Work Scction of the’ 'ELLrjc:nt Attitude Survey of the C:art:c:r

Q ! ~ . Maturity Inventory.
: ‘b. The Self-Dirccted Search. 7
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the data onalysis presentesd  dn prelimnay and Tical reports o Diveling.s.
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will b
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Objoctivie 4 Students' achicov

One 15 Uirough Tosults of tho Ixecntive Myth Inventery protest=rostiost, corparing

muice of participating studnts wig
chaprvation of the intom's incav’l
Laticns: Ly dnbarn oot ior, o
Frojoecl Checklist,

miterials cbhout tha intornship po
to the intoraship cuordinator.

DEHOGRANIG. 1T

Studanls/groups aorved:

Type of hrea Savad

Muber of borscns Sorved
Minority Groups Scanud:

Incans Distributiza:

Special Populaticns:
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